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Abstract

The Programmatic Approach to Guidance ‘Excellence (PAGE 2) Project was
funded on July 1, 1975, by the Bureau of Occupational and Adult Education, Off
of Education, U. S. Department of Health, Education, and Welfare. The project
was conducted by The Center for Educational Studies, School of Education,
Fastern I11inois University, Charleston, I11inois, ‘and was compieted on
February 28, 1977. '

The purposes of the project were to: (1) provide systematic linkage
among selected projects that have been funded from Parts C, D, and I of the
Vocational Education Act so that guidance components can be extracted from eac
and translated into comprehensive system(s) of career guidance; (2) devise a
flexible, comprehensive career guidance model; (3) prepare and test multi-medi
packages of staff development materials which wili serve as a resource for .

- effective programs and will give vivid and explicit examples of procedures to
be used in administering and organizing a comprehensive guidance, counseling,
placement, and followup program; and (4) disseminate to states three sets
of the multi-media packages for use in staff development..

‘The project consisted of four phases: (1) the SEARCH PHASE in which
project staff reviewed career guidance materials developed from previous
efforts nationwide; (2) the MATERIALS DEVELOPMENT PHASE in which the content
for the Instructional Resource Package was determined, written, and materials
produced; (3) the FIELD TESTING PHASE in which the PAGE 2 Instructional Resour
Package was tested with four local schoul districts in I11inois; and (4) the
DISSEMINATION PHASE iin which states and trust territories received three sets
of the PAGE 2 Instructional Resource Package after a designated representative
from that state attended the PAGE 2 National Dissemination Seminar.

‘The PAGE 2 Instructional Resource Package 1is a planning program--not ¢
prescriptive program. The purpose of the PAGE 2 Instructional Resource Packat
~ is to provide inservice training materials that wiil enable career guidance

personnel and others to assess- individual and institutional needs, determine
goals, state objectives, decide on appropriate activities, and devise appropr
ate evaluation procedures when planning and.implementing career guidance
‘programs. Although designed primarily as inservice materials, the PAGE 2
instructional package is also appropriate .for use in pre-service undergraduat
and graduate programs concerned with career guidance, counseling, placement,
and followup. Counselor education, vocational education, and teacher educati
programs would find the PAGE 2 materials beneficial in their courses.

The PAGE 2 Instructional Resource Package includes:

1. A Career Guidance Faci]itatof'siHandban with instruc-
tional modules focusing on (a) Planning a Career Guidance
Program, (b) Implementation Approaches for a Curriculum-

Based Career Guidance Program; and (c) Planning a Job
Placement Program. : o

[

. "Career.Guidance Goals Card Sort Decks
7

vii



3. Missing Squa%e Puzzles
4. Planning Boards and Markers

5, Caréer Guidance Goal Statements

~ 7. Technical Report
'8, Extra Supplies

The major finding from the field testing was that the PAGE 2 materials -
facilitated local education agercy personnel in determining goals, assessing .
needs, establishing priorities, and designing a plan for implementing a compre-
hensive career guidance program. The PAGE 2 approach to planning involves
administrators, counselors, and teachers in a team effort to design a.compre-
‘hensive career guidance program for a local school district. Based upon the
field test findings it was concluded that the use of the PAGE 2 materials and
the team planning approach result in career guidance program plans that can
reasonably be implemented in the local districts. : ’
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Chapter |
The PAGE 2 Project

rpose of the Project

The Programmatic Approach to Guidance Excellence (PAGE 2) Project was
inducted at The Center for Educational Studies,-School of Education, Eastern
linois University, Charleston, Illinois., PAGE 2" was funded by the Bureau of
:cupational and Adult Education, United States Office of Education, with monies
ovided by Part C of the Vocational Education Act of 1963 (Public Law 88-210
; Amended).

The objectives of the PAGE 2 Project were:

1. To provide systematic linkage among selected projects that
have been funded from Parts C, D, and I of the Vocational
Education Act in order that guidance components can be
extracted from each and be translated into comprehensive
system(s) of career guidance.

2. To devise a flexible, comprehensive career guidance model.

3. To prepare and test multi-media packages of user materials
to serve as a resource for effective programs and give vivid
and explicit examples of procedures to be used in adminis-
tering and organizing a comprehensive K-adult guidance,
counseTijg, placement, and followup program.

4. To disseminate to states and trust territories three Instruc-
~ tional Resource Packages for use in training. '

leed for the Project

In recent years a considerable amount of work has been done in the
evelopment of career guidance components. ~ Placement, followup, needs assess-
ant, curriculum-based guidance, sex-fair guidance, and many more such components
ave been the focus of funded projects nationwide. The need, therefore, is for
flexible career guidance, counseling, placement, and followup program which
ombines some of the best components of existing systéms. The PAGE 2 Project
taff, with the help of a National Advisory Committee, identified this need and’
et out to develop materials for leaders who will train others to update and
mprove guidance, counseling, placement, and followup practices.

When submitting the proposal. from Eastern I1linois University, the
riters of the proposal drew upon the work of Campbell, Walz, Miller, and Kriger
n their book, Career Guidance, A Handbook of Methods, to describe the state of’
he art11n career guidance at that time. The following is an excerpt from the .
roposal: : : -




Many times a sense of urgency rather than jmportance has influenced
career guidance resource materials development. ‘Many career guid-
ance areas lack resource materials and others offer an abundance
because procedures seemingly have developed materials without
specific knowledge of what has been developed previously. . Many
materials developed from public funds have not become visible due
to a lack of general dissemination. -

Many career guidance resources are general in nature and seldom
contain the specific information necessary for adoption into pro-
gramming. Specific information is necessary to aliow adopters to
make judgments as to resource effectiveness for their specific
situations. - Career guidance based on vague notions does not -
facilitate adopters in planning for adequate implementation time
and physical and staff resources. : o , ‘

There are limited methods described or published for students at
the post-high school level. “Current career development and guidance
efforts are aimed at K-12 popi'lations. The post-high school career
guidance needs of youth and acults are only minimally being met.

Much of the predominant emphasis of career guidance literature is-
on describing and presenting methods which relate ‘to individual or
single school needs. Systematic programming Tinkage within indi-

vidual systems and between school systems is generally lacking.

Career guidance practices and programs for unique populations are-
sparse and tend to be theoretical in nature. Counselors respon-
sible for populations with diverse cultural and socioeconcmic
backgrounds are often forced to utilize existing materials which
have been devéloped for typically male, white, middle~class popu-
lations. The applicability of these materials to the needs of
unique groups is not generally known.

The roles of the "significant others" in career guidance planning
and decision making, and the inclusion of them in career guidance

programs have been treated only minimally. There is a need for
greater consideration of the contribution of parents, business and

community representatives, teachers, and other human influencers

on both youth and adults in their. career development. Significant
interactions with people and places must be considered in career
development programming. - Only 20 percent .of responders to the
I11inois "Class of '71" Occupational Education Followup Survey
indicated school personnel influenced their decision to enroll in. -
an occupational training program. o '

Means are limited for the storing and sharing of preferred career
guidance practices and programs. Only Timited sources exist to
which counselors can turn for information on available programs
and ‘practices and to share innovations they have developed.

Information concerning “innovative adoption" experiences of pfeviogs
adopters in implementing programs and practicés needs to be dissemi-
nated. Adoption information needs to be made available to potential
10
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- American Vocational Association and ‘the American Personnel and Guidance Associa-
+ “ tion, the National Advisory Council on Vocational Education, and the United
states Office of Education. Individuals providing this assistance were:

Howard Avery, Head Consultant for Guidanée and Occupational
Information, Department of Adult, Vocational and Technical
Education, I11inois Office of Education

"~ Dr. Gene Bottoms, President, American Vocational Association,
Georgia Department of Education '

Avon Crawford, Elementary Career Education Cuﬁricu]um Special-
ist, Des Moines Public Schools

Winifred French, Guidance and Counseling Consultant, DuSable
High School, Chicago Public Schools

Eldon Grossner, LEA Services Manager, I11inois Office of Educa-
tion - :

Dr. Norman Gysbers, President, Ahericanf?erscnne] and Guidance
Association, and Professor of Education, University of Missouri -

Dr. James Knott, Director of Placement, Career Planning and
Placement Center, Eastern I11inois University

Donna Martin, Career Education Consultant, I11inois Office of
Education ' -

Warren Means, Executive Director, United Tribes of North Dakota .
Development Corporation, Bismarck, North Dakota -

’ Dr. Betty Newlon, Assistant PEEFeséor/Career Education Spe-
cialist, Department of Counseling and Guidance, University of
Arizona ' o .

Reginald Petty, Executive Director, National Advisory Qoﬁhti1
on Vocational Education, Washington, D. C. ' SR
Dr. David Pritchard, Bureau of Occupational and Adult Educa-

. tion, United States Office of Education~ - '

Victor Van Hook, Past President, American Vocational Associa-

tion, Oklahoma State Department of Vocational-Technical Educa-
~ tion

Raymond A. Wasil, Director, Division of Guidance aﬁd.Testing,

Ohio Department of .Education

Project Phgsés.”>The project coﬁsisted basically of four phases:

1. _SeérghchageL At the beginning of the project, the staff gathered
and, reviewed numerous career guidance, counseling, placement, and follow=through,

5
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materials which were already in existence before the PAGE 2 Project began. For
example: Career guidance needs assessment forms were found in Georgia; place-
ment and followup components were located -in Florida, Michigan, Ohio, and
I11inois; a curriculum-based career guidance model had been developed in
Missouri; and materials to support sex=fair career guidance practices were
located "in Massachusetts. :

These materials were reviewed in order to extract some of their compo-
nents and translate them into a comprehensive alternatives-based model for
guidance,: counseling, placement, and fo1]ow—thrﬁugh. ' :

7 - 2. Materials Development Phase. éuring this phase project staff iden-
tified a considerable number oF career guidance staff development needs. Role
statements, counselor functions,(trends,'recomméndations, needs, skills, roles,

competencies, problems, and issues relative to career guidgncerstaFFAdeve1op=
ment- were identified. Based upon data gathered and data already available,
“an instructional resource package was developed which included instructional
modules focusing on: . : ' ‘ '
a. planning a career guidance progfém;-
b. implementation approaches for a curriculum-based career guidance
i program; and

¢c. planning a job p]acément program.

3. Field Testing Phase. The PAGE 2 Instructional Resource Package was
field tested at three sites: -

a. Site A ircluded two small rural neighboring school districts.

(Each district had an enrollment of less than 1500 students.)
b. Site B had a districtvenro4imeﬁt of approximéte1y 2400 students.
c. Site C had a district enrollment of almost 19,000 students.

4, Dissemination Phase. Dissemination and utilization were constantly
considered and emphasized throughout the entire project. The major dissemina-
tion activity took the form of a National Dissemination Seminar. -Each state-
and trust territory was invited to send an official representative to the
_meeting. After the seminar, states and trust territories represented at that
meeting received three of the PAGE 2 Instructional Resource Packages. The
seminar activity not only familiarized persons from all over the country with
the materials but also.enabled project staff to provide some motivation and
possible ideas for future dissemination in each state and trust territory.

Summary ﬁ\MaherEclAmWhEs!

: The major objective of the PAGE 2 Project was to develop, test, and
~-disseminate 2’ flexible model for planning, organizing, and administering a com-
prehensive K-adult guidance, counseling, placement, and follow-through program.
However, as educators began to hear about the project, a number of requests
for. speaking engagements and consulting assignments were directed to PAGE 2

14
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Project staff. The FcTtiing 1ist of activities, however, include dnly those
that are considered to be major activities in the deve]opment.of PAGE 2 materi-

als:

1i

10.

The following staff members were hired for the prgject in July 1975:

Dr. Marla Peterson, Project Director i
Mrs.-Sharon Wiesemann, Project Agsistant”

Letters were sent to 79 publishers' requesting information on

materials they have developed which might be appropriate to career

guidance.

‘Materials were requested from several federally-funded projects

which were concerned with career guidance.

ERIC system printouts of abstracts which might be appropriate for

the PAGE 2 Project were requested and received. Selected materials |

were reviewed on microfiche and selections of relevant materials
made. ' : ' o

Some limitations were established for the project by project staff.

Major staff effort was directed at reviewing career guidance
materials that were generated from projects funded under Parts C,
D, and 1 of the Vocational Education Act. Commercial materials
reviewed were those that: (a) resulted from Part C, D, and 1
efforts, and (b) were deemed by guidance ‘and counseling experts

as outstanding. - - . ‘ ' L

The following sources were also contacted for possible materials:
(a) Part F - EPDA guidance and counseling projects; (b) National
Institute of Education guidance and counseling projects; (c) guid-

‘ance and counseling projects-funded by the ‘Bureau’ of Elementary

and Secondary Education; (d) guidance and counseling projects
funded by the Fund for Post Secondary Education; and (e) Manpower
and CETA guidance and counseling projects. S

On September 3, 1975, two staff members visited the ERIC Clearing-

house on Guidance and Counseling:at the University of Michigan,
Ann Arbor, and obtained documents not otherwise available from the
ERIC .system. : ‘ : :

On September 10, 1975, two staff members visited the Center for
Vocational and Technical Education at The Ohio State University to
talk-with Center personnel working on career guidance projects.

‘During September 1975, Information Document #1, "An.Overview of

The Programmatic Approach to Guidance Excellence Project," was pre-
pared and made available for distribution to interested persons.

During September 1975, Research Document #1, "An Analysis of Seven
Documents Related to Personnel Development Needs for Career Guid-
ance," was prepared. This document was directed at providing the
theoretical basis for PAGE 2 Project efforts.

L



11." During the month of October 1975, a tentative list of modules to.
' be included in the Instructinnal Resource Package was developed and
" “initial writing for the Career Guidance Facilitator's Handbook .
began. ' - : : = :

/ 12.. The National Advisory Committee for the PAGE .2 Project met for the
first time at Eastern I1linois University, November 25, 19756. A
total of 41 persons attended that meeting.. Of that number, 10 were.

- advisory committee mgmbers._QDthers;attendingfincTuded: (a) Dean
of the School of Education,(b) Director of Occupational Teacher
Education, (¢). 111inois Office of Education personnel, (d) occupa-
- tional education educators, (e) counselor educators, (f) dinstruc~ -
S tional personnel, from the School of Education at Eastern, (g
[ . project directors, (h) graduate students, and (i) PAGE 2 Project -
ri staff. - . : R . >

[ 13. .Three staff members attended the~1975 American Vocational Associa- -
Sl ftdon Convention in Anaheim, California. i :

. ’ 14_j The Phi Delta Kappa education planning mode] was examined as a
S : possible model to be used with the PAGE 2 materials.

N 15, In Jahuary 1976, Janet Treichel joined the staff full time as
R ' “ Associate Director, and Joyce Felstehausen joined the staff full"
*; - - time as K-adylt coordinator. : AT ,

16. During January 1976, a format for theiinstructiona1 médu1es was
‘devised by project staff.- v S o

17. 1In January 1976, pfaje;t staff met”faf the first time with per-

sonnel who were to conduct the field testing of PAGE 2 materials.

18. A career ghidancefgoais card. sort was developed in January 1976 as
‘an evaluation tool to be used with -workshop participants.

19. During the period January 1; 1976, to March 31, 1976, major,éffort
was directed at writing, pilot testing, and revising three instruc-
tional modules: (a) Planning a Career Guidance Program, (b) Imple-
mentation Approaches: for a Curriculum-Based Career Guidance Program,
and (c) Planning a Job Placement Program. o : -

20. 1In March 1976 one staff member met: with school district personnel

' throughout the state who were involved with pilot placement pro-
grams. Data collected from these persons was used for development
of the placement module. s

21. Mu1tiemedia.matefié]s,tp'sgpport‘the’three instructional modules .
: o were developed during April 1976 by project staff and graduate
- ‘ assistants. o i ) :

22. The evaluation and introductory sections of ‘the Career Guidance

Facilitator's Handbook were completed and reviewed by the entire

~ project staff in April 1976. . N - ‘
B 16
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23. Arrangements were made duringvApril and May 1976 for the PAGE 2
© National Dissemination Seminar. . -
.24, 1In May 1976 project staff developed a field testing evaiuaficn\
_handbook and met with field testing staff to discuss evaluation

procedures. v -

25, A mock-up of the entire PAGE 2 Instructional Resource Package was
~ completed by project staff during May 1976. - ;

26. The project director and associate director met with Dr. David
. Pritchard, project monitor, and Donald Jordan, USOE Media Clearance
*  Officer, .on May 25, 1976, to determine media clearances needed for
the PAGE 2 materials. -

27. The PAGE 2 materials were field tested in.three one-week workshops

with four I11inois school districts during June 1976, Field testing . . ~

was conducted by.project personnel who were developing a locally=
based career education and career guidance inservice education
model. .The project was funded by the 111inois Office of Education,
‘Department of Adult, Vocational and Technical Educatiecn.

28. Letters were sent to 50 state directors of vocational education and
"~ “five trust territory directors of vocational education announcing
the PAGE 2 National .Dissemination Seminar and requesting a repre-

sentative from each state and trust territory. :

29. Specifications for the PAGE 2 Instructional Resource Package were
prepared by project staffzand sent to prospective printers.

30. Kowa Graphics, Champaign, I11inbis; was sejected as the‘p}inter

for the Instructional Resource Package. '
31, During du1y'aﬁd'Augu5t'19?6 field testing:dapa‘was analyzed by
- project staff in.cooperation with statistical, gvaluation,. and
computéf'can5u1tants,; ‘ - : .
A request to extend the project two months until February 28, 1977,

was requested and received. The extension did not require the
~allotment .of additional funds. - ' e )

L
(%]

33." On September 1, 1976, the associate director assumed the duties of
~ the project director. : e - E
34. The Career Guidance Facilitator's Handbook was revised during
September 1976 based on suggestions made by field testing personnel.
35. During September 1976 project staff compiled.the PAGE 2 Technical -
' Report. - ' : A , : S . .
36. Beginning in September materials contained in the PAGE 2 Instruc-
tional Resource Package were delivered to the printer.
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37. In October 1976, the pfajéét“diréctgﬁ_attendedythéfﬂatﬁanai Voca--
tional Education Research Conference_in St. Louis,: Missouri,

"38. One staff member attended the [1inois Guidance and:Personnel
Association meeting in Chicago, I11inois, on NQvemagr:4:5;'197E_ s

" 39. . Two staff members attended the Commissioner's Conference on Career
Education 1in Houston, Texas, on Nawembermzslgg_197sgh e

40. Two staff members attended the Invitational Conference on Pros .

fessional Preparation in Career Education in'SpninéfﬁETQ} I]iin@is;-‘:
on November 29, 1976. L T

41, Mr. Kent Frison was.empinyed.bj‘therprajéct=35aén EVéiUétiDﬂfEQﬁ%fT%dg
sultant to assist project staff with evaluation procedures and ..
- methods for the National Dissemination Seminar, i . .

42. - On November 17, 1976, project staff and two consultants met in =
Springfield, I11inois, with five members of the PAGE 2 National .
Advisory Committee and two other selected consultants. ‘At the -

“meeting a trial run of procedures planned for the National Dissemi- .
nation Seminar.was conducted. e e o

43. Plans for. the National:Dissemination Seminar were finalized during

November' 1976. Thirty%ninesstates,_twa‘trustnterritarie;, and. |

Washington, D. C. jdentified a representative to attend the seminar.

a4, A1l materials for the PAGE 2 Inctructional Resource Package were R
received from the printer by December 1, 1976. L -

45. Three staff

, members attended the 1976 American Vocational. Associa-
@tjgn Convention in chgtén§ Texas. A :

46. On December 4, 1976, at the AmEF§QEDVVBCaEiGn31‘ASSéCiatiGHVCDnVEHT .
tion, the PAGE ErNaticna1—Disseminatian,Seminar'Was.he1d, Fifty- :
two persons attended- the seminar. Of the .52 persons, 35 persons,

were attending as official state representatives.

47. An evaluation report of the National Dissefmination Seminar was . ”
delivered to the project director, by ;the evaluation consultant on.
December: 17, 1976. L ' ’ o

48. During January 1977 project” staff assembled the ‘PAGE E.Instrﬁétfénéi
< Resource Packages. : B . T -
. 49." PAGE 2 Instructional Resource Packages were prepared for mailing Lo
- and three.copies were sent to states and trust territories during .
February 1977. ) T

- 60.. The final report was sent to the.U.S,0.E. on February 28, 1977.
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Chapter I .-
“Project Phases

Coa ‘As the PAGE 2 Project deve1nped, it became evident that the pfoject
-would consist of four major phases.. These were: =

1. Searéh Fhase

2. kMatekﬁé]s ﬁeve1ﬂpment:?h§sé

33;_Fﬁg)d‘fést%ng Phase o
4. Digséminatian"Phaset.

Search Phase - ' S S N
; In_recent years a considerable amount of work. has been done in the
development of components of a comprehensive career guidance program. Career
planning, followup, needs assegsment, curriculum-based guidance, placement, sex-
fair ‘guidance, and many .other._guidance components have been -the ‘focus of.funded
projects nationwide. Comprehensive _career guidance is ‘concerned with: self .
concept, role relationships, self deQE1ogment,aintEfpersgnal-effe;tivenessf
skills, decision making, future shock, values _clarification, 1ifestyle values,
work attitudes, assessment instruments and self appraisal techniques, computer-
* jzed career occupational informatiangzindividua1fénd“gtqup,caunse1ing, andimany
more. Career guidance is shifting. from a crisis or problem-centered orientation
to. a life career. development orientation. Parsonnel responsible-for delivering
 career guidance to studentsare beginning ‘to view their efforts as a-"program
.vather than as "activities." New methods, skills, and resources are emerging
in keeping with the changes- taking place in ‘career.-guidance. ‘ : =

N

L There is a growing awareness that career guidance 1s anchored in two
major concepts: - - o = \ S

1. Guidance is a continuous,-developmental process..

2. Every aspect of the school has significance for career
development.. e ' S :

3 . 'To identify previous projects and materials from which guidance compo~
~ nents could be extracted- and transiated.into a comprehensive system of career - -
. guidance, the PAGE 2 Project staff conducted a thorough search for pertinent
. Informaticn and.materials. Some Timitations for the project were established -
hy project staff, 1t was determined that major staff effort would be directed . -
at reviewing career guidance materials that were<generated-from projects funded -
“urder: Parts C, D, and I of the Vocational Education Act.” Commercial materials
-reviewed werg those that: (1) resulted from Part C,~D;-and-T-efforts, and
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(2) were deemed. by guidance and counseling experts as outstanding. As a
result, letters were sent to 79 publishers requesting-information on career
guidance materials and materials were requested from several fedérally-funded
projects concerned with career guidance, ERIC system printouts of. abstracts
which might be_appropriate for the PAGE 2 Project were requested. and received.
Selected materials were reviewed on microfiche and selections of relevant .

materials to be acquired were made. . - o el

. The following sources were also contacted for possible materials:
(1) Part F - EPDA.guidance and counseling projects; (2) National Institute, of i
_ Education guidance and counseling projects; (3) guidance and counseling projects oo
. funded by the Bureau of Elementary and secondary Education; (4). guidance and'
_counseling projects funded by- the- Fund for Post Secondary Education; and (5)

Manpower and CETA guidance and counseling projects. ‘ SR :

A ) PAGE 2 Project staff also consulted with a number of experts in the

fields of guidance and counseling and vocational education during the search

phase of the project. The ERIC Clearinghouse on’ Guidance and Counseling at..

the University of Michigan, Ann’Arbor, made available their library to project \
. staff for the search. Project staff visited the Center for Vocational and - .
Technical Education at The Ohio State University to consult with Center per- "~ - ‘ﬁ
‘sonnel. who were presently working on_projects concerned with career guidance. .~ w%

[

7 Materials from all over thé United States weré’received'éf the PAGE 2~
Projett,headquarters.ﬂw-: _ , ‘ o o

As a result of the search phase of the project, a ‘research document
was developed by PAGE 2 Project staff. _This document was entitled "An Analysis
.of Seven Documents Related to Personnel Development -Needs for Career Guidance."
The document was one. effort which was directed at .providing the theoretical '
~ basis for PAGE 2 Project efforts. In writing thig ‘paper the following seven
* .documents ware thoroughly reviewed by project staff if order to identify some
general career guidance staff development needs and trends: PR

1. Career Education: An APGA Position Paper which was
- ‘adopted by the Board of Directors of the American S
Personnel and Guidance Association at its meeting, . S
. December 12-14, 1974. : ‘ :

- 2. Cgunseiiné“ang Guidance: - A call for Change Which .

constitutes, the 6th Report of The National Advisory .
~Council on Vocational Education, June 1, 1972. . '

‘3. "Capeer Guidance--Where We Aré and What We-Need,"
. 'Chapter 7 of Career Guidance: . A Handbook of Methods
by Robert E. Campbell et al., Columbus: Charles E. o
“Merrill. Publishing Company, 1973. T

4. “Life Gareer Development:- A Student ‘Needs Framework - .
for Carggrzguidance,“.Georgia Career Guidance Project o
ggwslgﬁter;§V91; 1, No. 2, May 1975.




: £
5. Career Guidance, Counseling, and Placement, Elements
' of an I11lustrative Program Guide (A" Life Career
 Development Perspective) by Norman C. Gysbers and
Lo Earl J. Moore, University of Missouri-=Columbia,
N .~ February 1974. e "

6. "Counselors and Career Education," Chapter 15 of
, . Career Education: Contribitions to an Evolving .
o * Concept, A Collection of-Papers by Kenneth B. Hoyt,
o 5aTt Lake Cit§: Olympus Publishing Company, 1975.

- 7. “Vocational Education Research Program--Present and
‘ . " Future Implications for Guidance" by David Pritchard
- " in the Newsletter for Guidance Division of the -Ameri-
y ;an‘yocaEiQpalfAssociatidh;'Spééia1’CoﬁYéntion’IsShe,
VoT. I, No. 2, October 1974, ' L

. Some of these documents were based on student needs assessments and some
were based on]the.bpinipﬁsfgf‘prcféssiona]xguidance_personnei. Each "document
‘was discussed in order-to prowide an accurate understanding of the authors' .
intent. The following tWentysgheipérsonnei development items were specifically
‘mentioned in one op more of the” documents. Although the items are not parallel
.~ in that théy represent role statements, counselor functions, -recommendations,
" trends, needs, skills, roles, competencies, problems and issues, they do, how-
ever, ‘all relate to staff development programs for career guidance. -
1. ‘Program planning/curriculum deveTopment/career guidance needs
assessment . S~ .

A .2. Program evaiuation

3
3; . Teacher-counselor roles in “curriculum-based career guidance

Community involvement/field trips/community counseling. -
resources . ehed _

5. Experienced in working with business, industry, and labor
6.;“Ccmmunicating'¢areer education concept tofschpai personnel
- and general public - o : - _ :

7. Parent éhdgFami]y)ihvéTVEEQntA

]

. ‘Piégement"d

9. Followup and job aéjgiimgﬂi;ﬁfjiw;“.;P:;z”fx‘
10. Specific population.subgroups
"11. Post high sch091iméthod5 and procedures

. 12. Counselor as change agent

wwi;Q:.ATfmzjfg;ff»z_x.‘ S ;mvm R
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'13. Group guidance techhiquesfroie P imulations, etc.

. 14;V:He1p%ng-students deveTOp'chcebt of sel ntarpersonal
" effectiveness skills ) v

' iS:i*D%FiSian makiﬁgxﬁracess 
16§i Helping students cope with future shock andtchange
17. “Teaching interview ski1T$. |

7-18i shift in va]ues/kark:va];es c13rif%cation/1%festy1e‘vaTua§-l

;'; 19. Use oF'neg»assessment instruments and self appraisal tech- .
. niques = - 1 o '

EQ;L'Computefs’and’other‘sareeFVQUidance and occupational infor-. -
mation hardware/software ° . - L. -

bi 21. Use of panapfofe;sicna1s,éﬁd 3u§portiper59ns

This was only one of “a number of efforts by PAGE 2 Project staff to
- identify items relevant to personnel development for career gujdance, - Nothing,
“was inferred about (1) the number of career guidance competencies already
possessed by career guidance personnel in varied settings, (2) the degree to-
which these competencies are possessed, and (3) the personnel development needs -
as expressed by practicing career guidance personnel. -Rather, this was a point
from which to-begin moving in determining. the content of the PAGE 2 Project
materials. B ' ' : ’ ’ S
Materials Development Phase

, " The efforts of all staff members were concentrated on the development °
'of the PAGE 2 materials from January 1976 until June 1976 when the field testing
occurred. - During -this time a considerable amount of data was gathered relative

_to competencies which career guidance personnel believe they already possess,
the extent to which cadreer guidance personnel believe career guidance competen-
cies are needed, and .how career guidance personiel in varied settings view -
needed competencies for career guidance personnel and the extent to which such
competencies are needed. ‘ S . .

~ Based upon data gathered and data already available, the PAGE 2
Instructional ‘Resource Package was developed by project staff. The PAGE 2

’ Instructional Resource Package focuses on someé of the elements which are impor-
_____tant_to_a_comprehensive career guidance program. It was the philosophy of the
T PAGE 2 Project staff that-to make the Fast lse of caraer development principlessy
activities, resources in.the.school, and community resources, school personnel.
should Tearn how to identify and use such resources and expertise “in a team
approach to career guidance. In order to accomplish this, counselors, teachers,
p1acement-coardinatcrsg:educationai and’cgcupational,spéciaIists,-administrae
tors, and community personriel should be afforded an opportunity to participate
in inservice programs with activities designed to develop a comprehensive .
aﬁzvfﬁtaPEEPZQUidance’prggram;r—w~mnrfff—mf — R
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The purpose of the PAGE 2 Instructional Resource Package is to provide
inservice training materials that will enable career guidance personnel and
others to assess individual and institutional needs, determine goals, state
objectives, decide on appropriate activities, and devise appropriate evaluation

_ procedures when planning and implementing career guidancerprograms. The PAGE 2
program s, a planning program--not a prescriptive program. Although designed .
primarily as Thservice materials, the PAGE 2 Instructional Resource Package is
also appropriate for use in pre-service undergraduate and graduate programs con-
cerned with career guidance, counseling, placement, and folTow-through.

e,

" represent a total career guidance program.  Rather, PAGE 2 Project staff
-developed 1nse 5 ]
Throughsqii “collected during the course of the project and data available to
project staff from other sources, these three comporients were determined to be
high priority staff development needs of career guidance personnel. The three
components are: EE A e ’ .-

It is important to understand that PAGE 2 materials do not purport-to .

ervice training materials for three career guidance components.

- 1. ProgfngETanﬁing .
| 2. CufricuiuhaBased Guidance _ R
:;3- Job Placement - N _
The PAGE 2 Instructional Resource Package' includes:
) Ca%ger Guiﬁ?ﬁée ga;i?itg;pr‘S:Héﬁdbodk,(séé Apﬁéﬁéix A %ork.
Contents page). This handbook is designed to provide, some

suggested formats for career guidance inservice training. W
Contained in the handbook are: ' : ‘ ¥

a. Pre-Workshop Strategies, - These strategies are

' best described as some helpful hints and sug-
gested procedures for a workshop leader in
order to make the:job of preparing. for a work-.
shop a little easier. Suggested checklists,
information gathering forms, activity planning

- forms,_etc.-have been included in this section
as possible "helps" for the leader., :
b. Evaluation Section - This section contains some
techniques the workshop leader or instructor -
may wish to use for evaluation purposes when
using the PAGE 2 materials. The evaluation
procedures are designed primarily to assess:
(1) overall instructional effectiveness and
I _.(2). attainment of lesson goals. - Suggested . -
evaluation techniques hadve been given .for the
goals within each module and lesson.
‘c. Modules - Three instructional modules are -
“included in the package: ' (1) Planning a
, Career Guidance Program, (2) Implementation




* Approaches for a Curriculum-Based Career Guid-
ance Program, and (3) Planning a Job Placement
Program.. The lessons within the modules pro-
vide structures that can be modified to meet

" the neéeds of a particular group. Lessons
within each module are designed to be used with
the other lessons or separately. Modules may
also be used separately or in a series with the
other modules. .Suggested activities for a two-
hour workshop up to a four-day training session
are offered.” The modules are designed to help
career guidance personnel implement some of the
components of a comprehensive career guidance
program. — St

d. Masters - The last section of the. handbook: con-
tains master copies of a1f§handout5 and trans-~

parencies included in the instructional package..

The workshop leader -or instructor -may use. these

copies as original masters from which to pre-

pare transparencies and duplicate the number

of handouts needed for a specific activity.

Career Guidance Goals Card Sort Decks. “Twenty-eight card
ecks are provided for use in an evaluation activity. This
is an optional activity which may be used to determine

awareness of career guidance goals. Each of the .28 cards
in the deck contains & goal statement -and clarifying state-

ments. Eighteen of the 28 goals are commonly considered

in the literature to. be career guidance goals. - The other

~ ten, while .perhaps being guidance goals, are not necessarily
~high priority career guidance goals. Instructions for the

card sort and.handouts, with jdentifying EV numbers, are -

_included in the Evaluation section of the Career Guidance

Facilitator's Handbook. ’ ' o

Missing Square Puzzle. Two envelopes labeled "Missing
Square Puzzle are inciuded in the Instructional Resource -
Package. Within each envelope are four smaller envelopes
each containing four puzzle pieces. Instructions for.the
puzzle and accompanying handouts are found in Module I,

Lesson 1. . _ /. RS

/

E1anningﬁBDards and Markers. GTwentyseight'p1anning boards
and 26 packages of markers (45 markers in each package) are
contained in the Instructional Resource Package. The

“activities. ™

planning boards and markers are used in Module I and III

- Career Guidance Goal Statements. ‘Twenty-eight green
~envelopes each containing 18 career guidance goal state-
—~ments are included for use with activities in Module I.

H
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‘ ggp Placement Program Dbjegtivesf Seven ‘yellow envelopes
each containing 18 job placement program objectives are
included for use.with activities in Module ITI. -

. Extra Supplies. The envelope marked "Extra Supplies" con-
tains (1) extra markers, (2) blank green career guidance
goal statement.cards, and (3) blank yellow job placement
program objective cards. Instructions for using these
replacement supplies are found in Module I, Lesson 2 and
Module III, Lesson 1. f :

Technjtai Report. A dogumgnf describing field testing pro-

* tedures is contained in the Instructional Resource Package.

. " The actual materials infthe7In5tructi0na1vﬁésaurce Package: have been
‘designed -to accommodate a maximum of 28 participants per session. :

A consistent format, parts of which were adapted from the Phi Delta

Kappa education planning model, was uéed to develop the PAGE 2 materials. The
format was designed’ for ease of use. by -the workshop leader or instructor. As
career guidance concepts and components are introduced and developed, recogni-
tion must<be given to the unique needs of individuals. The format of each
module and each lesson provides the necessary consistency and also makes it
possib}é for the workshop leader or instructor to individualize a module as

" circunistances warrant. S ‘ : '

Each module is self-contained, incorporates a variety of activities,
id includes two or more lessons to be accomplished in an approximate time
period.. : ' - : o

"The basic format for each lesson is:

Goals. The basic goals for each lesson are stated in

“broad terms. L D

Group Size. The maximum number of persons for the Tlesson
is given. A second statement may. appear indicating that

some activities will involve establishing small groups of -
a specific number of participants. TR o

Time Required., The approximate length of time negded'fcr
the Tesson 1s given. _— - : . :

Materials. A list of all needed materials for the lesson

is provided. = This list will include the handout (HO)

numbers and titles, transparency (TR) numbers and titles, -
“and any-other materials necessary for ‘the activities in
_the lesson. ‘ S

 Physical Setting. iThe physical facilities most conducive
v - to the activities in the Tesson are specified along with. .
any nedia equipment needed. - ‘ ’ o

17




2 from Module I follows on pages 19-34.. *

Procedures. ' The content of the lessons involve both _ |
Tnstructional and practice activities. Participants will

be involved in "hands on" activities to develop competence

in working with career guidance components -and implementing
programs. - '

To illustrate the sty1e,éﬁd content of the modules and Tessons,.Lé55gn§
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Planning boards- se-1 per particinant
Pencils=-1 per participant
Paper-+10 sets
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Part 1

- Procedures
1. Explain to the participaﬁts that they are about tojparticipate in an
activity that will: s

a. help them become familiar with some foihe goals of a compre-
hensive career guidance system. ' '

b. cause them to think about the impcrtance they would attach to
each of these goals. o

Remind them that new trends in career guidance call for a team approach
to delivering career guidance services,” Input from teachers, counselors,
administrators, students, parents, and community members is needed to
establish the goals for a career guidance program. First they will be
asked to rate independently the career guidance goals which they are
about to receive. ! -

2. Distribute the following materials to each participant:

1 planning board -

1 package of career guidance goal statements
1 package of markers

1 pencil

3. Explain the procedures to be used in rating the career guidance ‘goals:

a. Make sure the participants have the p]anningrboérd in front
of them, because they will be using the board throughout the
activity. ’

b. Ask participanasrtg open the package labeled “Caréer Guidance
Goal Statements." The package should contain 18 green career
guidarce goal statement cards. '

c. Ask participants to open the package containing the markers.
The package should contain 45 markers. =

Participants should check to see that they have the correct number of
items. ’ - .

" NOTE: If items are missing, replace them from the envelope labeled
~ "Extra Supplies." If a goal card is missing, participants
should-determine the number of the missing card and prepare
a new card by writing the goal on 1 of the blank cards in
the.extra supplies envelope. C JSSJ
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Ask participants to read each of the green career guidance goal state-
ment cards. As they examine each goal statement, they should read the

‘similar goals associated with it. The similar goals listed under each

of the goal statements are important for understanding the goal state-
ment. As they read each card, they should ask themselves: )

HOW IHEDRTANT IS THIS CAREER GUIDANCE GCAL FOR OUR SCHOOL SYSTEM?

Have participants place the goal statement cards on the planning board
in the spaces provided. The cards should be placed in numerical order.
There is 1.space for each card. Emphasize that the numerical order
DOES NOT indicate a priority order. (Pause until all participants have
finished this task.)

Tell participants to place a marker in Column 1 beside each of the 18
goal statements. Each marker has a vaiue of 1 point. (Pause until
all participants have finished this task.)"

Now tell the participants that you are abogt‘to give them a series of
directions on how they are to rate the goals. Ask them to Tisten care- -
fully and not move the markers until you have given them the signal to

do so. o . : : : : ) :

Tell participants to reread the goal statements. They should place
another marker in Column 2 for those goals they believe to be more

. important. -

Tell participants to read the goal statements and follow the same pro-
cedures for Columns 3, 4, and 5 that they did for Columns 1 and 2.°

Tell participants they must~keep in mind the following as they rate the
goals: ’ I '

a. A1l 45 markers mugt be used. Each marker has a value of 1

point. For example, if sthey wish to assign a goal a rating of
3, thenAmarkers,must be placed in Columns 1, 2, and 3.

b. At least 1 goal statement must have 5 markers (5 points) beside
| it. | S

c. A maximum of 5 markers (5 points) is allowed foryaﬂy 1 goal
-statement. ' . oo -

4. It is not necessary for a goal statement to have a marker
beside it. ' : _
e. 1In the event they wish to rearrange their planning board, they
may add or remove markers from the goal statements. As they
. reconsider the rating given to each goal, they should remember
that markers must always be in horizontal sequence with no
spaces between markers. ‘ '

30
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14.

Distribute to each participant:

HO 3: "Directions for Individual Rating of Goals"
HO 4: "Career Guidance Goal Statements Rating Sheet"

Tell ‘the participants that if they need to review the directions they
_have just been given, they can refer to HO 3: "Directions for Indi-

vidual

Rating of Goals."

Ask participants to look at HO 4: “Career Guidance Goal Statements

Rating

Sheet." When participants have finished rating the goals, they

will transfer the total number of points assigned each goal to. Column 1
(Individual) on the rating sheet. . ’

Tell the participants that they can now go to work. They will. have no
more than 20 minutes to complete this activity. Participants should
be told that after they have finished this individual activity, they
will then work in small groups to arrive at a consensus on the goals.

NOTE:

Participants should be -assigned to 4. small groups consisting
of 5-7 members. Assignments to the' groups may be made in

various ways. HOWEVER, MAXIMUM BENEFITS WILL BE RECEIVED

IF GROUPS CONSIST OF INDIVIDUALS REPRESENTING VARIOUS GRADE

'fLEVELS; ADMINISTRATION, AND COUNSELING FROM THE SAME SCHOOL
* BUILDING OR THE SAME SCHOOL DISTRICT. This is not a nec-

essary condition for effective groups, but is desirable for
the particular activity that is being undertaken. IMPORTANT:
WHENEVER A SMALL GROUP ACTIVITY OCCURS, PARTICIRANTS WILL
ALWAYS WORK IN THE SAME GROUP. i

15!

when participants have finished rating the goa]s,'havé'fhem count to
‘make sure they have 45 markers and 18 career guidance goal statements.

before

returning these items to the appropriate packages.

NOTE: -

If items are missing, replace them from the envelope labeled
“Extra Supplies." If a goal card is missing, participants
should determine the number of the missing card and prepare
a new card by writing the goal on 1 of the blank cards in
the extra supplies envelope. :

16. Ask pérticipantsxto return a]]lpianﬁing baords,-packages of careef‘
guidance goal statements, and packages of ‘markers to you. :

Remind participants thafdthey:will need the."Career Guidance Goal State-
. ments Rating Sheet" for the next activity. ‘ '
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~ Part 2 |
(Round 1 Group Activity)

Procedures

1.

]

Ask participants to proceed to tables where they will work in the small

group to which they were assigned (4 small groups of 5-7 participants).

Remind them that they should take HO 4: "Career Guidance.Goal State-
ments Rating Shget“ to their group. ; : { '

. Explain that the purpose of the group activity is'to réach consensus

or agreement on the 18 career guidance goals. There will be 2 rounds
before consensus is reached, : :

Arbitrafiiy assign each groﬁp_a number (1,.2, 3, or 4).

Allow each group 2 minutes to select a group leader.

The task for-‘Round 1 is to obtain a mathematical average for each of
the 18 career guidance goal statements. Carry out the mathematical
average 2 places. ; AR
Distribute the following materials to each grgup leader:

1 pencil o o o

1 copy of HO 6: "Directions for Small Group, Round 1"

1" copy of HO 6: "Small Group Mathematical Averages"
Ask the group leader to read the difections 6n HO 5 to tﬁe.graup; Each

group should -follow these directions. Tell participants that they
should complete this activity within 15 minutes. :
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Procadures

1!

Part3
= (Round 2 Group Activity)

Explain that the mathematical averages which the groups just prepared-
will now be used as'a guide to help obtain group consensus on the
rating of each goal. - :

Distribute the following materials to each group leader:

planning board '

package of career guidance goal statements

package of markers

copy of HO 7: '"Directions for Small Group, Round 2"

Y e

Distribute 1 copy of HO 8: "Career Guidance Goal Statements" to each

participant. - _

Tell the participants that they can refer to HO 8 if they cannot see
the goal statement cards. .

Ask the group leaders to read HO 7 to the group. Each group should

follow these directions, - Tell participants they will have no more than -

30 minutes to complete this activity.

When consensus has been reached in each of the 4 groups,;SQﬁmahize the

results: -

a, Distribute 1 copy of HO 9: nCareer’ Guidance Goal Statements
Summary Sheet" to each participant.. ‘ -

b. Place TR 2: "Career Guidance Goal Statements Summary Sheet"
(same as HO 9) on the overhead projector. -Record the small
“group scores for each goal in the columns indicated on the

summary sheet. o "

c. When the large group total has been computed for each-goal,
rank the goals. If several goals have a total of 20, each of
these goals would be assigned a priority ranking of 1. If
several goals have a total of 19, each of these goals wouid
be assigned a priority ranking of 2, etc. ‘

~ Stress that assigning priorities to goals is a useful decistﬁamaking

tool for a school district as it indicates the goal areas in which

!

5]

schools should place the most emphasis. -~ = B
oOptional: - Explain that it is possible to obtainieven greater decision-
making information by noting the degree of agreement or disagreement

among all the consensus groups in the rating for each goal. The greater

the degree of ‘agreement, the more confident school district personnel

25
33



i

can be that they would be supported in the allocation of resources ovr
initiation of programs either. to meet an important goal or de-emphasize
“an unimportant goal. The estimated population variance(s) is a useful
tool for indicating the degree of agreement (or disagreement) among
consensus group goal ratings. The lower the estimated population
~_variance, the greater the degree of agreement among groups as to the
‘mean score goal rating.: ) o :
The statistical formula for figuring population variance is shown on
the bottom of HO 9. Participants should be told that they will not -
work with this formula now because it .does take time. "However, they
may .wish to use it in their local districts. The statistical formula
is as follows: : ; ' ’

2 - Estimate of population variance Population Variance Formula "
= Number of groups rating a goal NG 9 ’

=.Sum up the following o - N(EXS) - (EX)”

= A group's goal rating : — N(N-1) -

[y ]
1l

ol et
W W

k)
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HO 3
Directions for Indmdual F{atmg af Enals

Make sure your materials include the -following items:

a. 1 planning baar§

b. 1 package of 18 greeﬁ career guidance goal statement cards
c. 1 package Q% 45 markers |
d. 1 pencil

Read each of the green career- QU1dance goal statement cards. As you examine each goal
statement, read the similar goals associated with it.” The similar goals listed under

- each of the goal statements are 1mpartant for understanding the goal statement Az you
"read each card, ask yaurse1f

HDN IMPORTANT IS THI5S CAREER GUIDANCE GCAL FOR DURVSCHDGL SYSTEM?

" Place each goal statement on the planning board in the space prDv1dEd Place the cards

in numerical order. There is 1 .space for each card. Numerical order DOES NOT indicate
order af‘gaal ?ILQPLfJ

Place a marker in Column 1 bes1de each of the 18 9331 statements. Each marker has a
value of 1 point. v

Reread the goal statements. Place another marker in Column 2 for those goals you believe
to be more important. i . : ’

Read the goal statements and follow the same prgcedures for Columns 3, 4, and 5 that
you did for Columns 1 and 2. .

Review your p1anning-bcard and keep ﬁn mind the following: ’1_ .

"a. A1l 45 markers must be used. Each marker has a value of 1 point. For example,
if you wish tn ass1gn a goal a rating of 3 points, then markers must be placed
in Columns 1, 2, and 3. o

b. At least 1 goal statement must have 5 markers (5 paints) beside it.
c.. A max imum nf 5 markers (5 pa1nts) is 311Qwed for any -1 goal statement
d. It is not necessary for a goal. statement to have a marker beside it.

e. In the Event you ‘wish to rearrange the p]ann1ﬁg baard ynu may add or remove
markers (points) from the goal statements as you reconsider the rating given to
each goal. Remember, markers must always be in horizontal seguence with no
spaces between markers. A .

When you finish rating your goals, transfer the total number of points (markers) for
each goal- to Column 1 of HO 4: "Career Guidance Goal Statement. Rating Sheet."

Equnt the markers and_career gu1dance gaaT statements and_return_them to the_ apprcpr1ate .

; 'éckages There must be 45 markers and 18 goal statements; replenish as d1regted

Return p1ann1ﬂg board, markers, and career guidance goals to the warkshup leader,

~27
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| HO4
_,Ea%a'egs- Guidance Goz! Statements Rating Sheet
.. Instructions: Look at the p1ann1ng board. Recard the number Df points you
gave to each of the goal statements in the apprapr1ate column,.
q“**s-.‘

, Cmumnif;iCQanZ Column 3
Goals | o (IncEviduaty ‘“‘(Smal Em@e@) (Bs:ﬁﬁﬁ)

-1 Understaﬂd relationship of curriculum
to career planning

2. Understand how gcﬂnumic conditions
- affect career plans

3.. Appreciate commun1ty role 1n career | - A
development . ,,ij,, -

4, Understand 51gn1f1cance of social

. systems w1th1n work settings 7 o . .

5. Acquire a sense of-independence

6. Develop decision-making skills

7. ‘Develop skills to cope with a chang1ng
work world o B

8. _Deve10p awareness of preferred 11fésty1es - ; .

9. Acquire effect1ve 1nterpersona1 sk1113

10; Understand aﬂd appreciate the dis-
~ cipline of work

11. Develop career planning skills

12. Implement educational and jOb p]acement

‘goals - _ - i e o

13. Appreciate parental role in career
deve]apment : e o

14. Deve1gp a pas1t1ve self concept

15. Lacate and use sources Df DECUPEtTOﬂE]
1nformat1un ’ . ) , , o

"16. %DEVETQp pgs1t1ve att1tudes tqward work w_gf' iﬁmw? E N

17.. Develop values clarification skills o I o

18. Value human dignity . e

. S Save this sheet. You will use it- agam ‘
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UK
Dreetons for Sl Grotp
Roun |

Read the first goal statenent on your "Career Guidance foal Statenents Rating‘

Sheet,"

Have each e of your roup vead aloud Eheir score for that particular
odl,  (Red your score last.g ’

Add a1l the scores for each goal,

Record the fotal scare for et goal in the appropriate box on 0 "Snall
Group Hathenatical hverages.”

Ohtain an average by dividing the total score for the goa’l by the munber of
participants n your group

Record the average for each goal on 10 6,

e spece blow o stors,

P

 Understand relation Aw, Tob,
- ship-of curriculum 0

‘ préferred hfestﬂes

'A'cquire effective
interpersond] skills

il
Sl Group Wathemat mal Aerages

ool Statements Boal Statements

10, Understand and
apprectate the ¢is-
ciptine of work

career planning

11, Develop career M3 Tot,

Understand foi lelop Cal
econonic conditions olanning skiTls

affect career plans - L
Ap rec] ate cominity Ao, 10, Inplevent educa- bvg. Tot.

" ol in aren devel tional and Job p1ace |
opnent rert oils 1L

13, Appreciate parenta

i

work world

Develop avareness of

Understand sigm‘fia
cance of socfal role in career
systes within work developnent
settings ,
Aequire & sense of 1, Devehpaﬁositive hvg. Tot.
 ndependence self concept i
Develop decision- b, leatead e g, ot
making skills squrces of oceupes '

© tional Infometion | (]

, Develop skﬂ’ls i Mg Tob, 16, Develop positive g, Tot, «
cope with @ changing ﬁ D attitudes sowerd D D ‘
| , ok |

| g, Tt 16 Value funan dignity A\Iﬁot ’

|



| HO 7
Directions for Small Group
‘Round 2
Each group has .been given a planning board for use in this round.
Place the goal statements on the planning board.

Usirg the mathematical averages from HO 6 as an initial guide, the group
arrives at a consensus score for each goal. HO 8 should be used as a

reference if goal statements cannot be seen by all group members.

2. A consensus score is reached when the majority agree upon a score

(4 out of 7, 4 out of 6, 3 out of 5, 3 out of 4, 2 out of 3).
b. The consensus score must be a whole number (5, 4, 3, 2, 1, or 0).

c. Remember that all 45 markers must be used. At Teast 1 goal state- -
ment must have 5 markers (5 points) beside it. ' :

d. It is possible:

1. that all of the markers (points) will: be used before the
group has rated all of the 18 goals. .

In this case the group will have to read’
through the goal statements and make con-
sensus adjustments as required.

5. that all of the markers (points) will not be used in the
“initial group rating process. ,
In this case the group will have to read
through the goal statements and make con-
sensus adjustments because all markers
. (points) must be used. .

The group leader records each goal rating in Column 2 (Small Group) of

HO 4, puts materials away, and notifies the workshop leader that the group

has completed its task.
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HO @
Career Guidance Goal Statements

*These are not in any order of importance,

1. UNDERSTAND RELATIONSHIP OF CURRICULUM TO CAREER 10. UNDERSTAND AND APPRECIATE THE DISCIPLINE OF WORK
PLARHIHNG ’ : . : A. Understand that persistence, organization, use
A. Understand career implications of school subjects of resources, and productivity help one master

§. Understand how basic skills, marketable skills, the environment .
and interpersonal skills are related to career : B. Understand that much of human activity involves
goals work . '

2. UNDERSTAND HOW ECONQIIC CONDITIONS AFFECT CAREER PLANS 11. DEVELOP CAREER PLANNING SKILLS

A. Understand how personal economics affect career A. Understand the importance of planned vs. haphazard
plans career-related activities - .

G. Understand how economic trends affect career plans . B, Assume responsibility for planning

€. Understand the range of econamic benefits B C. Develop sense of planfulness

asspciated with varfous occupations

3. APPRECIATE COMMUNITY ROLE IN CAREER DEVELOPMENT IMPLEMENT EDUCATIONAL AND JOB, PLACEMENT GOALS

12,
A. Experience the reality of the work world A. Understand use of placement services
§. Gain access to role models in the work world B: Develop job seeking skills
[. Understand how those in the work world evaluate. ) :
and perceive you
4. UNDERSTAWD SIGNIFICANCE OF SOCIAL SYSTEMS WITHIN WORK. 131. APPRECIATE PARENTAL ROLE IN CAREER DEVELOPMENT
< SETTINGS ) A. .Understand- how parent/¢hi1d‘re]atignship affects
A. Understand that accupational mobility ig influ- career development
enced by social systems B. Understand relationship between parent/student
G. Understand that access to training and jobs is ' expectations : ’
’ influenced by social systems
€. Understand women and minority group stereotypes
0. Understand work setting power structures
5. ACQUIRE A SENSE OF IHDEPENHDENCE : 14, DEVELOP A POSITIVE SELF CONCEPT
A. Develop ability to assign priorities to goals A. Develop perception of oneself in terms of interests
G. Develop ways to deal with the fact that one's abilities, values, and goals
carcer goals nay be different from those of sig- 8. Develop awareness of how others see you
nificant others - ¢. Develep concept of “ideal self
6. DEVELOP DLCISION-MAKING SKILLS 15. LOCATE AND USE SOURCES OF OCCUPATIONAL INFORMATIOR
A. Understand steps in decision-making process ) A. Know the human and material resources that are
B, Understand psychological aspects of decision E available :
making - - . I . i 8. Understand the role of occupational infermation
¢. Understand that individuals make many career- B when making career-related decisions
related decisions ) o . - -
D.° Learn to accept responsibility for one's decisions .
7. DEVELOP SKILLS TO COPE WITH A CHANGING WORK WORLD, 16. DEVELOP POSITIVE ATTITUDES TOWARD WORK
A. Understand how envirenmental changes affect work A. Internalize the concept that work is a valued
roles . : institution )
[. Understand the relationship between commitment and B. Appreciate all kinds of work ° -
tentativeness . €. Learn how to deal with eccupational stereotypes
C. Learn how to pian for change ‘
5, DEVELOP -AWARENESS OF PREFERRED LIFESTYLES ) 17. DEVELOP VALUES CLARIFICATION SKILLS ’
A. Learn how to assess whether preferred work roles . A. Learn how to assess which values are important
. are in harmony with non-work roles - .- to oneself
S B Understand that in choosing an occupation an B. Learn skills to cope with value conflicts
Pl individua) chooses a way of life N C. Learn to work with those whose values may differ
’ ' from one's own values .
9, ACQUIRE EFFECTIVE INTERPERSONAL 5KILLS . 18. VALUE HUMAN DIGNITY .
A. Learn how to work in various types of groups A. Understand ipterdependence of human race
B. Learn how to get along with authority figures B, Understand how to gain equal access to educational
SN R X L how._to_get _along with peers .- and occupational activities "
) D. Learn effective skills for 4{nteracting with ""'gi’()f S St o e TSRS T T ST
opposite sex and minority group members = :
32 .
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T HDQ _
‘K Career Gmdance Goal Statemen’ts Summary Sheet

Goals ™ e . Group 1Group 2:Group 3 Group 4 Tot. . Rank *§ -

: 1; Understand re1at1gnsh1p DF CU?r1cu1um

to career planning N : I oo | .

. Understand hcw economic cend1t1ans .
. affect career pTans v , I i , 1

3. Appreciate community role in career .
development - - - _ N

4, Understand significance of social -
systems within work settings -

5. Acquire a sense of independence , R -

75' Deve1ap skills to ﬁopelu1th a

¢ ghanging work world - N I L

5: ‘Develop awareness of preferred 1ife-

styles . ° o S | - | — — Yy
9, iAcquirE effegtive intEFpérscna1A : . :
skills - - N . -
10. Understand and appreciate: the dis-
- ciplime of work. ' . I _ _ _
11, Develop career p1énning skills | R EAIRA N | L

1Z. Fmp?ement educational and job pTace— . 7 :
ment gﬂa1s BT, & _ 7 . I . NS R |

13. AppFEClate parenta1 role inm career
development

14, Déve1ép a positive self concept

i5. Locate and use sources of occupa-
tional information . N B o

16. Devé1sp pasit{ve attitudes toward T
work _ S

17. Develop values clarification skills S B o )

18, - Value human dignity _ - R s

xs? = ‘Estimate of papu1at1nn variance Population Variance Formula
Number of groups rating a goal ; .

Sum up the following - ) 2

A group's goal rating. 41 - — N(N-1)

o W \II
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| Goals'

~TR2
fGAﬁEEﬁ GUBDAE‘éEE GGAL STATEMENTS SUM&&ARY SHEET

Group 1 Group gGrnup;S Group 4 -Tot.~ Rar’gk *S’

I

lé

Understand relationship of curr1cu1um

to career p1ann1ng

Understand haw economic ccnd1t10ns

‘affect career plans

o

. Apprec1ate community role in career
Vdeve1opment .

querstaﬁd.signiF%cance of social
systems within work: settings

Acquire a sense of independence
Develop decision-making skills

Develop 5ki11$ to cope with a
changing work world .

Devel6p awareness of preferred 1ife-
sty?es .

Acqu1re effective 1nterpersanai
skills ,

Understand and apprec1ate the dis—
cipline nf work

velap career planning skills

Implement .educational and job p1aceE

ment goa1s

14,

15.
16,

17.

Appre¢1ate parenta1 role in career

development

Develop a”pésitive self EDHEEPt

Locate and use sources Df cccupa—
tional information .

Nevelop positive attitudes toward
wark

Deve]ﬂp va1ues clarification skills

Va?ue human d1gn1ty

2

%5 = Estimate of popuiation variance
N = Number,of groups rating a goal
£ = Sum up the following
X ‘= A group's goal rating J

S

42
34
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Field Testing Phase

, . ' - Y .
~ Field testing of the PAGE 2 materials wasgconductedfﬁhring three one-
week workshops.in three I11inois s¢hool districts during June 1976. )

Chiapter 111 details the procedures used in the field testing.
. ’ ’ -\:
Dissemination Phase

Dissemination piahs began at’ the time the proposal for the PAGE 2 -Proj- .
‘ect was written. At that time it was determined that a National Dissemination
Seminar would be held at the conclusion of the project. ) :

' ,IhrAprii 1976,. arrangements were made to conduct the PAGE 2 National
Dissemination Seminar as a Guidance Division session at the 1976 American Voca-
tional Association Convention in Houston, Texas. -

In July 1976, letters were sent to .50 state directors of vocational .
education and five trust territory directors of vocational education ‘announcing
the National Dissemination Seminar and requesting a representative from each
‘state and trust.territory. The letter further stated that after the seminar .

: threa‘PAGEvE_instructiona1 Resource Packages containing the following items’
would be sent to each state representative: (1) Career Guidance Facilitator's
Handbook, (2).28 career guidance planning boards, (3) 28 decks of career guid-
ance goal card sorts, (4? 28 sets of career guidance goal statements, (5) 7
-sets of job placement objectives, and (6) a technical report (See Appendix B).
As a result, 13 states responded by sending the name and address of the person
who was to represent that state at the seminar. In September 1976, the identi-
cal letter was sent a second time to those directors of vocational education

~ who had not responded. A second followup tetter was sent in October 1976 (See
Appendix B). -~ ¥ : ,

By NavembéF 30, 1976, respagses had been receivéﬁ from 39 states, two -

trust territories, and Washington, D. C. stating a representative from their
respective state or trust . territory would attend the National Dissemination

Seminar. States that responded to the invitation are identified in Figure 1
(States which are shaded are those that regponded. ) :

. An information packet was sent tQ,each_desighatedfreprESEﬁtétive prior
‘to the seminar. Included in the packet were: (1) an information brochure
about the PAGE.2 Project, (2) a letter providing the location and time of the
seminar, and (3) housing information for the American Vocational Association
Convention. ~ - S

The PAGE 2 Hational Dissemination Seminar was held on. December 4, 1976,
~ from 2:00-5:00 p.m., at the Albert Thomas Convention Center in Houston, Texas.

Fifty-two persons attended the seminar., 0f the 52 persons, 35-actually attended
"~ as official state representatives. I .
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~experiencing some of
PAGE 2 Project staff,

in- the1r states, the concluding dis
Project staff furnished each. part1c1pant
chire master- (Appendix C);
,vnewsletter article (Appendix E); and (4) a list
who should receive information about P
r educet1en 1ns

‘ragencies
" names- and. addresses of all- counse1e

-Stetes represented were:

A]ebeme
. Alaska
-~ Arizona
Co Arkansas .
rCo1gradQ

- " Connecticut . |

‘Florida -
Georgia
. Hawaii
" Idaho
I1linois
Indiana
Iowa
Maine
Maryland
~ Minnesota
Missouri

Nébraskagiegeesfc

1. vTQ ess1st the pert1c1pe
“somewhat familiar with

- _The obgect1ves Qf the sem1ner were:

New Hampshire
‘New Mexico --

Nevada -
Morth Dakota

“Ohio

Oklahoind .
Oregon

Pennsylvania

Puerto Rico -
Rhode Island ~

. South Carolina

South Dakota
Texas -
Virginia ,
Washington. ...
West- V1rg1n1a
Nynm1ng

nts ‘of the sem1nar to beeome

the materials egnte1ned 1n the
‘ PAGE 2 Instruet1ona1 Resource Package.

2. To mgt1vete the pert1E1pahts to promote’ the PAGE 2

Instruct1ene1 Resource. Package.

3. To prgv1de some poss1b1e 1deas Fgr d1ssem1net1ng the

PAGE 2 mater1e1s_

The fgrmet for the sem1ner was very eet1v1ty Qrien
the eet1v1t1es contained in the PAGE 2 materials.
selected members of the PA
and selected consultants serving as fecﬂitatorsS
were conducted in small group settings. .
;group d1seuss1cn format.

" In order to ass15t part1:1pants with d1ssem1nat1en of PAGE
cussiondealt with that topic.
with the fgl1ew1ng jtems:
Tease (Appendix D); (3) & journal or .
of suggested persons: and
AGE 2 materials including the
titutions in the1r state..

(2) 'a news.re

Some time

=

ted ‘with participants

GE 2 National Adv1scry Conmi ttee,
many -of the seminar aet1v1t1es
was also spent in a large,
_The seanar program appears as F1gure 2..

2 meterié]s_
PAGE 2 '
(1)-a bro-



Presider:

Presanters:

ﬁggre 2
Natm@l Dlssammatw@n Semmar
Z:M 5:00 pm Dacsrnher 4 1975

Dr. Dav1d Pr1tchard Bureau aF Dccupat1gna1 and Adult- Educat10n,"
United States fo1ce oF Eduaatign '

1

Dr. Marla Petersoﬁ, The Center fgr Vgcat1gna1 Educat1on, The Dh1g x'
State Un1vers1ty ' e R

Mrs Caro] Sanders Occupat1ona1 ‘Teacher Educatlﬂn, Eastern I111no15 v

. ;'Un1vers1ty

Recorder:

“Hosts and

Hostesses:

- Program:

2:00-2:30

239-43!]

'_-;gggﬂési}g_Lajr:gé_Group‘D1ssemmatmn D1§CUSS1DH and Quest‘lans

Mrs. Janet Treichel, Tﬁe CentervfarzgducatiGﬁaT Studies, Eéstefﬁ
I111n01s University ST : . L
Mrs Joyce Fe]stehausen, The Center for Educational Studies, Eastern
I1]1no1s Un1ver51ty - ) S

Mrs. Shargn w1esemann, The Center féF'Edtcatfcﬁa1 Sfudiesg EéSferﬁ‘
I1Tinois Un1ver51ty ' : ' ’

© Dr. " Gene" Eattams, Geor91a State Department of Educat1on

Mrs. Avon Crawford, Des Moines- Public Schools
Dr. Norman Gysbers,- University of Missouri =
Dr. Betty-Newlon, University of Arizona

___-M¢7 Victor Van Hook, Dk]ahoma State Department'of Vocational- av
--Techn1ea1 Eduaat1an R _

Welcome and Introductions
N Dr. David Pritchard 7 b

Overview of the PAGE 2 Project '
Dr Marla Peterson

Small Group Part1c1pat1on 1n Se]ected PAGE Act1v1t1e5
" Mrs. Carol Sanders ' : :

Sma]] Grnup Presentat1ans of the PAEE % Instruct1gna1 Resgurce

Package and Dissemination’ D1scuss1nns
PAGE 2 Project Staff .
" PAGE 2 Project Consuitants - ‘ :
PAGE 2 Nat1ona1 Adv1sﬂry Cgmm1ttee Memhers

!
|
|
i
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_ .At the conclusion of the seminar, each participant was asked to do two
_things: (1) complete three mailing labels with the correct name and address -
- for mailing~three Instructional Resource Packages to their state; and (2) .com-
.pléte an-evaluation form for the seminar (See EigurévS). . : .

S Using the mailing labels provided by participants, project staff sent
thrée PAGE 2 Instructional Resource Packages in February, 1977, to states and
trust.territories that were represented’at the National Dissemination Seminar.
A list of state contact persons who received the PAGE 2 Instructional Resource
Package as a result of their state.being represented at .the seminar is on page 42.

\ " The evaluation forms completed by 44 seminar participants were collected
and analyzed by an evaluation consultant -for the PAGE. 2 Project. A summary of
'the evaluation data is provided in“Table 1. The- complete evaluation report
. appears as Appendix F. . . S L

, The evaluation report concludes with the fdﬁigwing statements by the
“evaluator: o Coe T ' S : :

- It-appéars that the seminar was very succéssful in
achieving its objectives. Personal observations of the
evaluator indicate. that the participants were enthusiastic

. about becoming familiar with the materials, motivated to
promote and disseminate the materials, but above..all..
interested in having the materials disseminated to them
as soon as possible in order:to begin using them. ..

An additional indication of the success of the semi- .
nar and apparently an indication of the perceived value
of the PAGE 2 Instructional Resource Package is the fact
“that the project staff was contacted and asked to present
a similar seminar again-during the 1977 American Voca-
tional Association Convention. The program chairperson
for the Guidance Division of AVA made the request and
suggested that the seminar be open to all who desired to
attend., This appears to be an indication of the need for
“and value of the PAGE 2 materials. B




Figure 3 .
"PAGE 2 NATIONAL DISSEMINATION SEMINAR'
 Participant Evaluation Form
. [ e .
DIRFCTIONS : TD evaluate the cffc:tlvene :5 of this seminar, Wg would appreciate
your égmplat;ng this form. Circle the appropriate words which indicate your -
.response- tc cach question. >Comments may be glven, as desireaﬁ

1. To what extent 'are you famlllar w1th the materlals ccntalnea in- the PAGE 2
Instructlcnal Resource Eackage? :

; Veryv -~ “QUite ‘ Somewhat Hardly '.' Not at All
Familiar Familiar Familiar ° ‘FPamiliar .. . © Familiar
Comment : B L _ : . _

2. . To what extent are you motivated ta'ﬁ:gmcte the PAGE 2 Instructicnal Resource

Package? }
" Very. . . Quite = Somewhat . Hardly -~ Not at All
- Motivabed . * Motivated Motivated .  Motivated Motivated
Comment B - o

3. To what extent are you clear about the Purpase cf the PAGE 2 Ihstructional
RESﬁquE Ea:kage?

Very Quite - Somewhat Hardly .  Not.at All
e Clear - Clear . Clear . Clear : - - Clear
Comment L ~ - B

4. To what extent is there a,h§ed for staff'de&elapment materials in career

' guidance?
‘ . Very - Quite - Somewhat ;: Hardly - Not at All
- Needed . Needed : Needed . , Needed . . Needed

c Gfﬁmeﬂ t

‘5. Dld the seminar provide you with some PDESLblE ideas for dlsserlnatlng the_
PAGE 2 materials? :

_Yes - Undecided L No

‘ Camment‘

6. Did the participatory farmat of the seminar aid in understandlng the PAGE 2

. Instructional Resource Package?
T Yes T “ Undecided ‘ A No
Comment o 7-;7 o s : o

'7. " Briefly state the purpose of the PAGE 2 Tnstructional Resource Package.

, THANK YOU FOR YOUR ASSISTANCE,
LS.

Aruitoxt provided by Eic:



‘ Instruct1ona1 Resource Package?

.gugdance?

C Tabe 1
National Dissemination Seminar
‘Parﬁﬁpant’ﬁesbunseé
Tc what extent are you fam111ar with: the mater1a15 cgnta1ned in the PAGE

=

Very. ). _Quite ',Samewhét | Hérd1y - "Not at A1l

_Familiar Familiar =~ . Familiar © o Familiar -~ - Familiar

i‘(g%j "12.(27%);' el (4sy) ,4;(9%)? 3.

TD what EXtEﬂt are you mot1vated to promote the PAGE 2 Instruct1ana1
Resgurce Package?!* LR _ . ,

© Very - : Qu1te "~ . Somewhat = HardTy . Not'at AT

ﬁnt1vated NQtTVﬂtEd " Motivated . Motivated - Motivated

) 23 ) 9'(zo£)~ _-" 1) . 0(0%)

To what extent are you clear abaut the EurEo;e ef the PAEE 2 Instrutt1ana1
Resource Package?

VErx ' .Quite" i“  Samewhat’ E " Hardly - Not at ATl
Clear , - Clear - Clear Clear - - Clear

15 (%) 22 (50%)’ | 6 (;4%) - 1 (z%) - gf 0 (d%)fr

To. what extent is there a. need fer gtaff deve]cpment mater1a1s in career

I
#

Very . Quite » Somewhat Hardiy_ ' 'fﬁéf étaﬁl1
Needed ~ ' Needed Needed = - Needed - - Needed-

29 (66%) 13 (30%) 2 (%) o‘(g%)v o 0 (0%)

D1d the sem1nar prQV1de yau w1th some possible 1deas for d1ssem1nat1ng the

" PAGE 2 matér1a1s?

CYes . Undecided . No N Response =
41 (93%) : » 2. (5%) ' .. 0 (0%) : 1 (2%)

5} - A , .
Did the part1c1pat0ry format of the seminar aid in understanding the PAEE 2:

:Instruct1on31 Resource - Package?

Yes : Undecided  No - 'No;Reéponse

41 (93%) . “1(2%) 50 1 (2%) 1 (2%)

41



State Contact Persons'fbr the PAGE,Z Instrg;tionai:Re§our;e Package: |

Corry M. Hutchens, Vocational Counseling Specialist, State Department of
Education, Montgomery, Alabama 36130 ' - : L
Dr. Ron Daugherty, Director, Center for Staff Development, Anchorage, Alaska 99502
Giles Shivers, Guidancé Specialist, Department -of Education, Phoenix, Arizona 8500
Oswald Weise, Jr., Arkansas Department of fducation, Little Rock, Arkansas 72201

Nellie R. McCool, Guidance and Job Development, State Board for Community
‘Colleges and Occupational :Education, Denver, Colorado. 80203 :

- . i
Dr. Saul Dulberg, Consultant, Department of Education, Hartford, Connecticut 06115
Helen Lipscomb, Consultant, Department of Education, Tallahassee, Florida 32304 -
Dr. Paul Vail, Department of Education, Atlanta, Georgia 30334 s
Dr. Sam Shigetomi, State Director for Vocational Education, Honolulu, Hawaii 96822
Dr. Stephen Feit, Idaho State University, Pocatello, Idaho 83209 . -~
James W. Smith, Special Programs Unit, 111inois 0ffice of Education,.Springfield,
- I1linois 62777 . o . _ ) .
~ Kim Powers; Career Exploration and Guidance, State Department of Education, -
; Indianapolis, Indiana 46204 - S T

‘Edward’ Ranney, Consultant, Department of Pubiic Instruction, Des Moines, Iowa
. 50319 - . g ’ T - . o ’

- Dr. Charles Ryan, Professor of Education, University of Maine, Orono, Maine 04473
Nancy Pinson, Department of Education, Baltimore, Maryland 21240  «-. 7 ‘
Reynold Erickson, Director, Pupil Personnel Services, St. Paul, Minnesota 55101
Dr. Tom Mock, State Department of Elementary and Secondary Education, Jefferson
- City, Missouri 65101 . ' : i © o

Evelyn Lavaty, Consultant, State Department of Education, Lincoln, ‘Nebraska 68509

Josephine Hayslip, Career and Vocational Guidance Consultant, State Department -

of -Education,  Concord, New Hampshire 03301 = - » T _
Dr. Jean Page, Career Education Coordinator, State Department of Education,
Santa Fe, New Mexico 87501 S ' I
* Annette Ezell, Department of Education, Carson City, Nevada 89701
Robert Lamp, Supervisor, Vocational Guidance, State Board for Vocatioral
Education, Bismarck, North Dakota 58505 ‘ . ) )
Jack Ford, Asst. Director, Div. of Vocational Education, Columbus, Ohio 43215
Tom Hollingsworth, Guidance and Counseling, State Department of Education,
Oklahoma City, Oklahoma 73105 R '

Joan Siebert, Career Education, Department of Education, Salem, Oregon 97310 .
Bruce Shellenberger, State Department ofvEducation;‘Hartisburg,.Penﬂ$y1vaniax17126

“Gladys Abad de Sanchez, Department of Education, Hato Rey, Puerto.Rico 00919 -

" Frank Santoro, State Department of Education, Providence, Rhode Island 02908
'W. C. Pinson, 912 Rutledge Building, Columbia, South Carolina 29201 o

Carl Ritenour, Project Director, Huron Public Schoots, Huron, South Dakota 57350
Bob Mann, Texas Education Agency, Austin, Texas 78701 .

Bi1l Hollenback, North Texas State University, Denton, .Texas 76203 e

Marguerite Crumley, Associate Director of Vocational Education, State Department

: of Education, Richmond, Virginia 23216 : o - .

 Jay Wood, Office of the Superintendent of Public Instruction, Olympia,

"~ Washington, 98504 T - ' o . L
Dr. Joseph Freund, Director of.Program Services, State Department of Education, .
© Charleston, West Virginia 25305 o : I
James Anderson, .Career Guidance Consultant, State Department of Education,
Cheyénne, Wyoming 82001 ' : ’ . ' :
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~ Chapter Il |
‘Procedures - .

Evaluation 'Phiosophy
. In formative_evaluat’on the apalication of a strict experimental design

is not always possibie or fuasible. Guba and Stufflebeam (1968) summarize four -
distinct disadvantages in using experimenta: design in formative project stages:

~.0n the surface, the appldication of experimental design to
evaluation problems seems reasonable, since traditionally
both experimental research and evaluation have been used

- to test nypothzses about the effects of treatments. How--—
ever, there are four distinct flaws with this reasoning. :

First, the applicatior. of experimental design-to evalua- .
tion problems conflicts with the prineiple that evaluation
should facilitate the continugl improvement of a program.
Experimentai design prevents rather than promotes changes
~in the treatment: beciuss treatments cannot be altered in
process -if the date abwul differences between treatments.
are to be unequivg.ai. - ihus, the treatment must accommo-
" date the evaluation /wcign rather than,vice versa; . . .
" conceptions of evaluaiion ars needed which would stimulate
vriamic deveiopment of programs. v

rather than stifle

A second flaw -in the czpérimental design type of evaluation
is that it is usefu’ jfor making decisions after a.project
has run full cyele =& dimcet useless as a device for
making decisions du-:ng, the plavming and implementation of
a project. . It|pro¢ 'data after the fact about the
relative effectiveness of two or.more treatments, Such.
data, however, are nei sufficiently specific.and: com-
~ prehensive nor are the; vided at appropriate times to
assist the decision maker iz determine what a project
-should accomplish, how it should be designed, or whether . . ..
"the project activities should be modified in process. . . . .

A third problem with the: experimental design type of

- evaluation is that it ie suited to the antiseptic condi-

tionig of the laboratory but not to the septic conditions

of the classroom. . .« . far from. wishing to screen out

possible sources of interference, evaluation is actually

concerned. with inviting interference SO that results under ‘
the worst possible circumstances. can_also-be assessed. g

v A fourth flaw inherent in the application of conventional . .
- experimental design is the possibility that while internal -
validity may be gained through the control of extraneous
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variables, such.an achievement is accomplisned av vhe
‘eapense of exterral validity. . . . Clearly it is impor-
tant to know educational innovations operate under o
real world conditions. (pp.:14-16)

_ The PAGE 2 field testing phase was formative in nature: The evaluation
plan was formulated. for the purpose of (1) assessing the overall effectiveness
of the materials; (2) identifying needed modifications; and (3) determining areas .
- in need of special emphasis by future vorkshop facilitators. - ’

The field test evaluation design was divided into three components:
(1) administratiVe,feaéjbi1ity and prdductxusabi1itygv(2) achievement of lesson
objectives; and (3) overall effectiveness of the workshop strategy, approach,
content, and materials. s : : o

: "Admin',strati\;g ;‘Fealsihiﬁtv- and ' Product. Usability- .

Each member of the workshop staff was asked to complete a structured
observation log (See Appendix G). The technique was designed to gather respon-
sive. evaluation data (Stake, 1972). ' According to Stake, responsive evaluation
is ". . . particular1y*usefq1 during. formative evaluation when the project staff
needs-help-in monitoring the program and when no one is sure what the problems
will.be." (p..2) . To do responsive evaluation, the evaluator.conceives a plan
of observation and arranges for various individuals to make the observations.

“Observations were sought relative to: ' ’

1. participants' reactions to instructional activities.
~ 2. the usability of handouts (HOs). -

3. the validity of the 18 career guidance goal statements.

‘4. the mechanics of managing the lessons.
s To further determine product-usability, key~handouts were collected and
analyzed. This procedure helped project staff identify areas.of needed modifi-
cation. In addition, workshop staff members were asked to submit a revised
draft of the Facilitator's Handbook. The revisions were based upon their '
axperience in running. thé three workshops. The revisions were reviewed and
needed modifications were made where feasible.. -~

Achievement of Lesson Objectives

. Many of the handouts (HOs) in the..PAGE 2 Instructional Resource, Package
were designed to be used as criterion-reféfenced measurement instruments.
Saveral HOs were identified as "key HOs" because, they. were dependent upon the
successful completion of other activities. The collection and analysis of these
key handouts were'an unobtrusive way of gathering evaluation data. '

53
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‘Overall Effectiveness ; . : .

- Two evaluation techniques were used Lo assess the overall effectiveness
of the PAGE 2 strategy, approach, content, and materials: (1) the Career Guid-
ance Goals Card Sort and (2) the Workshop Evaluation rating scale. :

Career Guidance Goals Card Sort.. This technique was designed to deter-

mine participants' awareness of career guidance goals befcre and after the use
of the PAGE 2 materials. The Career Guidance Goals Card Sort is a pretest- -
posttest technique consisting of 28 goals--18 of which were included in Module -
I Tessons. ( . o ) ,

- A quasi-experimental research design was used in this phase of the
testing. The design was based upon the rigorously controlled Randomized Solomon
Four-Group Design illustrated in Figure 4,  This design uses a control group pre-
test-posttest approach to control for (1) the main effects of pretesting, (2)
the interaction effects of pretesting, and (3) the combined\effects of matura-
tion and history. o
i As in most quasi-experimental research, it was not possible to rigorously

control all the variables during the field testing. The use-of preassembled

groups meant that subjects could not be assigned at random to“the experimental
and control groups. <However,. within the experimental groups and the control
group random: assignments-weré made for pretesting. A control group that was as
similar as availability permitted was selected, Isaac and Michael (1971) state
that the effects of the violation of random“assignment to the experimental and
control groups on internal validity is not- serious if the groups have similar
means and standard .deviations on the pretest. B test for significant difference
~ between sample means and variance was conducted to determine the similarity of
the groups on pretest scores. : . , -

.=

The Rand Solemon Faurfﬁmig Design*

Group o Pretest Treatment ~  Posttest

1 - Pretested Eﬁperimenfa1 (R)** %1, v X ’ Ty
2 - Pretgéted Control (R) - b T, _ Ty

3 -.Unpretested Experimental (R) - S Té

4 - Unpretested Control (R) : : : Ty

*Adapted from Isaac, S. and Michaeii W. B. landbook in research and cvalua-
tion. San Diego: - Robert R. Knapp, Putlisher, 1971. :

.. **(R): " Random Assignment

B4
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The card sort was administered twice. The experimental group was pre-
tested on the first day of the workshop before instruction began. The posttest
was administered on the third day of the workshop after the completion of Mod-
ule I lessons. The card sort was also administered to the control group with
one day of instruction intervening between the pretesting and posttesting.. The
same workshop facilitator administered the card sort to all experimental and
‘control groups.- Figure 5, "“Career Guidance Goals Card Sort Items"; Figure 6,
"EY 1: Card Sort Instructions"; and Figure 7, "EV 2: Card Sort Summary Sheet"
“i1lustrate the technique that was-used. ‘ 5

‘Workshop Evaluation Rating Scale. A rating scale was devised for the
purpose of obtaining feedback from workshop participants relative to organiza-
tion, appropriateness of the activities, material, scope, anticipated benefit,
and overall effectiveness of the PAGE 2 materials. In addition, open-ended
responses to stronger and weaker features of the materials were“sought. See
Figure 8, "EV 5: Workshop Evaluation" for the rating scale usedi A1l partici-
pants were asked to complete the "Workshop Evaluation" at the conctusion of the -
workshop. . o ‘

Limitations. Because time constraints are an inherent part of grants -
such as the one under which the PAGE 2 materials were developed, field testing
permitted only an assessment of short-range outcomes. Long-range outcomes,
while of great concern, could not be measured due to such:time restrictions.

Although PAGE 2 materials were designed to be used with groups of varying
composition, field testing was limited to local school district personnel from
three I11inois school .districts. The effectiveness of using the materials with
cther groups was not assessed. '

" Modules and lessons were presented in sequence on three consecutive
days. . The effectiveness of other arrangements of modules, lessons within the
modules, and other scheduling situations were not assessed.

A The same facilitators conducted the workshops at all three sites. This
was done to help insure field testing consistency.

- }):j‘_-i N
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Figure 5

. Ceroer Guidance Gos's Card Sort fems

LOP SKILLS TO COPL WITH A CHANGING WORE
b

Understand how environmental changes
affect work roles

Understand the relationship between
cenmitment and tentativeness

Leart how to plan for change

pSTAND THD CONTRIBUTION OF LI ISURE TO 1,

-SATISEACTION

Hevelop ability to use leisure e pro-
ductively ’

develap appreciabtion amd interests which
will Tead to mise and enjoyable use af
Tedsure Line

RETAHL AL APPRLCIATE THE UISCIPLIGL OF

Understand that persistence, organization,
use of resources, and productivity help  ~
one master the iranment

Understend that much of human activity
involves work

Learn how mgladaptive behavior affects
others

L arn how maladaptive behavior affect
one's carcer opportunities

- : 3 &

2

RSTAHG HOW TOONOMIC CONDITIONS AFFICT - 12,

LR PLAIS
nderstand how personal ecunomics affect
plans

how weconomic trends affect

C roplans -

Understan. the range of economic benefits
associated yith various occupations

LOF DECISTON-MAKING SKILLS
iinderstand steps in decision-waking
process

Understand psychological aspects of
decision making
Understand that individuals make many
career-related decisions

Learn to accept responsibility for one's

1

decisions

DEVE
A.

B.
C.

O

ERIC

Aruitoxt provided by Eic:

LOP VALUES CLARIFICATION SKILLS

Learn how ‘tu assess which values are
inportant to oneself

Learn skills to cope with value conflicts
Learn to work with those whose values may
differ from one's own values

DEVELOP AWARENESS OF PRCFERRED LIFESTYLES

A. Learn how te assess whether preferred work
roles are in harmony with non-work roles

L. Understand that in choosing an occupation
an individual chooses a way of life

UNDERSTAND AND PRACTICE THE SKILLS OF FAMILY

L IVING

f. Develop undestanding and appreciation of
the principles of living in a family group

ti. Develop attitudes leading to acceptance of
respansibilities ‘as family mesbers

¢. Develop an awareness of. future family
responsibilities

UNDERSTAND RELATIONSHIP OF CURRICULUM TU CAREER

. PLANNING

B.

14,

A. Understand career implications of schoal
subjects ) 7
B. Understand how basic skills, marketable

5kills, and interpersonal skills are
reélated to career goals ’

DEVELOP A POSITIVE SELF CONCEPT = -

A. Develop perception of aneself in terms of

interests, abilities, values, and goals
i, Develop awareness of how others see you
C. Develop concept of ideal self

DEVELOP POSITIVE ATTITUDES TOWARD WORK

A. Internalize_the concept that work is a
valued institution i

§. Appreciate all kinds of work

C. Learn how to deal with occupational stereo-

types

APPRCCIATE PARCNTAL ROLE IN CAREER DEVELOPMENT
A. Understand how parent/child relationship

© affects career development

Understand relationship between parent/
student expectations

DEVELOP POSITIVE USE OF EMOTIONS

A. Understand ways .to use emotions construc-
tively ) ) )
B. Understand+the effect of sex role sterco-

 typing of emotions



O

ERIC

Aruitoxt provided by Eic:

15.

e
]
”

19.

20.

21.

APPRECIATE COMMUNITY ROLE IN CAREER DEVELOP-
HENT .
A. Experience the reality of the work world
[.- Gain access to rale models in the work
. world, -
C. Understand how those in the work world
evaluate and perceive you

BEYELOP LLAGLRSHIP SKILLS
A, Learn noral and ethical responsibilities
of a leader

- I, Understand personal characteristics

necessary for lvadership
C. Develap sleadorship tkills appropriate
for work yroups

ACQUIRE A SENSL UF INDEPENDEHEE

A. Develop ability to assign priorities to
goals

. Davelop ways to deal with the fact that
one's career goals may be different from
those of significant others

ACQUIRE COGHITIVE UATA ABOUT A VARIETY OF

OCCUPATIONS

A. Kknow the data contained in the Divtiotary
Gf Qaangtional Titles and the Oeecupa-
tional tutlook Haulbook -

R. Know salary data on a variety of occupa-
tions

LOCATE AND USC SOURCES OF OCCUPATIONAL INFOR-

MATION )

A. Know the human and material resources
that are available

B. Understand the role of oceupational
Jnformation when making career-related
decisians

APPRECIATE HOW € _TURE AHD GEAUTY CONTRIBUTE

TO SELF-SATILFACTION :

A. [Express si1f through various media (art,
music, writing)

. Develop an appreciation for beauty 1in
various forms

ACQUIRE SKILLS TO ENTER A SPECIFIC FIELD OF

WORK

A. Develop abilities and skills needed for
jnmediate employment :

. -Develop an appreciation of goad workman=
ship in a specific skill area

22.

24.

Il
LSal

26.

27.

(3
fend

‘:ﬂﬂ‘
=~
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UHDERSTAND SIGNIFICANCE OF SOCIAL SYSTEMS WITHIN

WORK SETTINGS .

A. Understand -that pccupational mobility is
influenced by social systems

‘B. Understand that access to training and jobs

is influenced by social systems
¢. understand women and minority group stereo-

types 7
D. Understand work setting power structures

[MPLEMENT EDUCATIONAL AND JoB PLACEHEHT GOALS
A. Understand use of placement services
§. bDevelop job seeking skills

Learn how to work in various types of groups

ACQUIRE EFFECTIVE INTERPERSONAL SKILLS

fron =

. Learn how to get along with authority
figures .

Learn how to get along with peers

Learn effective skills for interacting with
‘opposite sex and minority group members

oy

VALUE HUMAN DIGNITY

 A. Understand intérdependence of human race

8. Understand how to gain equal access to
aducational and occupational activities

DEVELOP WAYS TO DEAL WITH PERSONAL PROBLEMS

A, Learn to identify and understand personal
problens

g. Develop ways to resolve or cOpe with con-
flict ' :

UNDERSTAND THE [MPORTANCE OF HARD WORK

A. Develop intrinsic satisfaction from hard
work

[. . Recognize the relationship of economic and
personal rewards to one's willingness to
work hard

DEVELOP CAREER PLANNING SKILLS
Understand the importance of planned vs.
naphazard career-related activities

=g

§. Assume responsibility for planning
¢. Develop sense of planfulness
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We would like to determine if: (1) the workshop met your needs,
: (2) the workshop design and activities were
appropriate for achieving workshop objec-

tives.. . o

Directions: Please circle the number which best expresses your reaction to éa;h_A
T of theitems below:  Space “for” your comiients is provided on the
bottom portion of the page.

1. The ébjectives of the B Clearly Evident . . Vague'
workshop were: : - 7 6 5 4 3 1

Pt

2. The organizafign of the Exce?ienﬁi ' Poor
workshop was: - : 7 6 5 4 3 2 :1

.3. Workshop materials and - Interesting L “Dull
,,,,, ' e 7 6 5 4 3 2 1

4, The scéﬁe_cf'the coverage . Aﬁequate o 7 | Inadequaté
© was: . : o 7 6 5 4 3 2 1

5. My attendance at the " Beneficial - S Not Beneficial
~ workshop should prove: ' ‘ 7 6. 54 3 2 1

6.  Overall, I thought this ~ .  Excellent = . Poor
workshop was: . - : o 7 6 5 4 3.2 1

The stronger workshop features were; _* e _

Comments: e




Field Testing

Field testing of the PAGE 2 Instructional Resource -Package was conducted
by project personnel who were déve]opingVaﬂiOEa11yébased career education and

career guidance inservice education model. The career education/career guidance
inservice education project was funded by the I11inois Office of Education,

- Department of Adult, Vocational and Technical Education from monies appropriated.
for FY 76 professional and curriculum development activities. The field testing
staff was housed at Eastern I11inois University, Charleston, I11inois. The
field testing was conducted during three one-week workshops in three I11inois
school districts during dJune, 1976. ' o

Site selection, workshop planning, and workshop activities were con-

ducted solely by field testing personnel independent of PAGE 2 staff.

Selection of Field Test Sites. Three school districts were chosen as

field test sites. [lhe selected sites (hereafter referred to as Sites A, B, and

C) were to meet the following criteria:

1. Must represent one of three specified district enrollment 1ev51§,

Site District Enrollment Workshop Dateé-
K : ~ Under 1500 students ~June /-11
B
C

1500-3000 students ° - June 14-18
- Over 3000 students’ 7. dJune 21-25

2. At least one site must be located in a rural area.
" 3. At least one site must be located in an urban abéa.l

4. Must be interested in developing a comprehensive career guidance
program. - . :

5. Must guarantee 15-28 registered workshop partizipants;l

6. Must guarantee participants representing administrators, coun-
selors, teachers (elementary, junior high, and high school) and
encourage participation from at least one local business and

Jindustry. o

Workshop announcements, site selection criteria, and site applications
(See Figure 9) were sent to 175 111inois school districts in February, 1976.
Applications were screened for appropriateness by use of the "Criteria for
Choosing Workshop Sites". rating scale (See Figure 10), Examination of Figure 11
‘shows that a variety of sources were used in gathering data used for site eval-
uyation. In addition to the. information provided on the application blank,

: 11wo semester hours of graduate credit were offered to all workshop par-
ticipants through Eastern I11inois University. With the exception of .one site,

..tuition was paid for by the individual participants. Site C administrators
decided to use school district funds to pay the tuition fees of all Site C par-

ticipants. - 61
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Application Deadline - March 31, 1976

Figure g

CERL's Model for Program Development
Workshop -Site ‘Application B

School Mistrict - e
Superintendent ___ - o A
Addresé o I . 7 B . :; Phone ___ -
gjgt the Names of Schools to be,Inva1véd71n,th¢7ugrk5ﬁnp - Grades

District Statistics

Total number of students in school district )
Total number of tecachers Total number of administrators -
High Schonl teachers .y . ' Total numher of district counselors -
Junior high teachers B Curriculum director /coordinators
Elementary teachers - Vocational director /coordinators 4;
~Date school closes for summer vacation _ Lo _ —_—
Who was involved in the decision to apply for this on-site workshop? _____ -

~ s your school system Edfrent1y operating under a (ne-and=Five-Year Plan? “Yes _ No__.

ERIC

Aruitoxt provided by Eic:

‘"May we contact three of your staff members to determine staff interest fq; workshop? Yes_ No_

To the best é% your knowledge, how many participants will be involved in the workshop?

Administrators B _ -Glassroom Teachers _ _

Counselors — _ High School - T

Business & Industry T Junior High 5chool N
Representatives e - Elementary o 7",

Only partially - - Explain __ - I

List any district career education/career guidance workshops, inservice (short-time programs,
after school, or inservice day) programs in which district personnel have been involved.

Zimﬁ(lge:fEVEESE.éide’Fntwligiﬁnﬁladdjiiﬁnal schoolsl. . . .o .

. . Y
Topic Covered Viho Attended . Grade Level Length of Time

Please state briefly and cencisely what you expect your district to achieve if chosen to he
a workshop site. . '

(Please continue on reverse side if additional vroom is needed).

(Siqned) _

(Distr1éEAEUﬁefinteﬁdént)

Please return before March 31, 1976 to:

carol Sanders, Project Director )
Career Education Resource Laboratory (GERL)
210 Buzzard Building
. Eastern I111nois liniversity

Charleston, I11inois 61920
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Figure 10
Criteria for Choasing Workshap Sites

School District ' - - site A SiteB Site C

The fn11aw1ng items will be considered carefu]1y as each site is be1ng §0n51dered as a
Tocation fcr the workshop. )

‘1. There is evidence that the decision to be a workshop site was
decided by more than the administration. .(Application.) .

2. Frum information gleaned, this school district would benefit
~from such a workshop. (Reg.ana1 Superintendent or Regional
Vﬁtatiﬂnal Director.)

3. Ev1den:e has been shown that an éf;DFt ic being made at this
time in the district to develop a program infusing career
concepts., (Regional Superintendent, Regional Vntat1anai
Director, Se1ected School Personnel.

4. This school district is known-for its willingness to make
changes if it is for the good of the students, (Reg1nna]
Superintendent, Regional Vocational Director.) : -

5. Thersch@§1 district has shown interest in involving the com-
munity in its plan for building its curriculum. (Application.)

6.. A similar workshop has not been conducted at the school site
‘before so that concern need not be made of dup]icatinﬁ;
(Application.) C .

7. The school -district is within a reasanab]e djstance for staff 0-50 [50-10G1100+
travel., (Figures 1nd1cate distance in miles.) I R

8. The applicant meets the requirements fgr ‘being a K-12 district
or the district has made arrangements for including feeder
schools so that it meets the K-12 requirements. (Application.) o

9. There have been indications that participants will be admin-
istrators, counselors, high school teachers, junior high
teachers, and elementary teachers. (App1icat1an )

10. The contacts made with the prospective 5chna1 district have
been warm and show a vital interest and a spontaneous excite- '
ment for producing a workable K-12 career gu1dance pragram )
(Correspondence and phone calls.) N |

11. A participant has been solicited from business and industry. -
(Application.) _ .
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Figure 11

Dermographic Data for District

Entire District Fppp1ation
Student Population of the District
Number of E1émentar&J§phop1s (k-6)

Number of Middle or Junior High Schools (7-9)

Number of Public Vocational-Technical Schools
Mean Income

Sppiercppomip'C?assificatipn (Rural, Urban,
Suburban? Lower, Middle, Upper? Or other
appropriate designations) )

Per Pupil Cost

Average Daily Attendance _ _ g
Number of Students pn Free Lunches

Budget Allocation for K-6 Career Educptipn
deget Allocation for feg Career Edupatipn‘
Budget Allocation for 1012 Career Education

Reimbursement Received -for K-6 Career Education

. Reimbursement Received for 7-9 Career Education

Reimbursement Received for 10-12 Career Educa-
tion '

Commi tment to Career Education (System-Wide.
Committee Formed? School Committee Formed?

Official Statement by School Board? Or
other evidence of commitment)
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: Description of Field Jest Sites. Demographic data collected about the
sites and brief site descriptions prepared by the field test personnel (also
referred to as workshop facilitators) give an indication of the genaral climate

- in which the workshops took place. Table 2 summarizes field testing sites'
demographic data. In general, the three sites can be characterized as follows:

Site A. Site A included two small (under 1500 total district enrollment)
rural nefghboring-school districts. Both districts were classified by Tocal
district school personnel as middle class. One district (hereafter referred to
as District 1) had a population of 2,513 with a district school enrcllment of
680 pupils. The other district (District-2) had a population of 4,300 with an
enrollment of 1,214 pupils. Eight percent of the districts' pupils received
free lunches. Both schools wanted to develop a comprehensive career guidance

. program._ District 1 _personnel took the leadership role and invited District 2

personnel to join the workshop activities. “The two districts worked separately;
however, as workshop activities progressed, interaction occurred which enriched .

the planning being done by personnel” from both districts.

The communities and administrations of both districts appeared to be
supportive of the school programs. Both communities were located in a closely-
knit progressive farming area with the school and church as the hub of activi-
ties. : _ '

_ Site B. Site B (representing a total district enrollment of 1500-3000)
was located in another rural-middle class farming community. Six elementary
schools, three junior high schools, and one senior high school served a popula-
tion of 11,000 with a total school enrollment of 2,387, ’
: Personnel from this site contacted field testing staff and asked to be -

considered as a workshop site; they had not been among the 175 school districts
- that received ‘the initial workshop announcement. This site was unique in that

the entire county was consolidated. The curriculum director was given the

authority from the superintendent to make. decisions regarding program planning,
~ thus facilitating program implementation. :

Site C. Site C was located in an urban. industrial commqnity with a .
population of 90,000. Twenty-five elementary schools, five junior high schools,
four senior high schools, and one area vocational school served the district's

18,884 pupils. The district was classified as middle class with 18 percent of
the pupils receiving free Tunches. B :

Participants from this site consisted predominantly of administrators,
counselors, and high school teachers. Many of the Site C participants were
teaching in summer school during the mornings. As a result, they chose to alter
the planned workshop schedule of daily Monday through Friday meetings of 9:00-
12:00 and 1:00-3:00 to daily meetings of 12:00-5:00. This arrangement tested
the flexibility of the PAGE 2 materials. Overall it was felt that shorter
sessions may have been better. With more administrators in attendance, more

questioning and discussions of individual philosophy occurred than at the other
two sites. : L
. 3
_ ~ Individual workshop participant information was collected regarding
teaching experiences and inservice education in the area of career education..
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L lane 2
Demographic Data by Feld Test Sites

Site A Site B Site ¢

Data Category’ ) District 1 “District 2

General population of the entire district 2,51 4,300 11,000 90,000
Mean income in the geographic area served $S,606.0D{ $9,996,00 ©  $8,500.00 $11,699600§>_
Socip-economic classification , ’ Rural Rural Rural Urban
' o ' Middle- - Middle- Middle- Middle-
- i_A T I e C'I ass W-—Eglass_A“ - G]BSS’“’:‘ ,,Cjassw__ s

Student population of the district - 679 1,214 2,37 . 18,884
Number of schools in the district by grade Tevels |
a. Elementary schools | B _ 2 1
b, Hiddle or junior high schao1s x,_ : ‘ S 1 3
¢, righ schcais E | 1 1
d. " Area vocational centers L o 0
Total number Qf teachers dn the district |
é, E]éméntary teachers - | ‘ : 13‘ R 0 | 375.5 |
"""" | BT 18 132.7

e High school teachers ‘ o B 8 85 261




2 (Continged)”

3

Data Category

" site A ]
District 1 District 2

Total numbgr‘of aﬂministratcrs in the district
Total* nunber of counselors in the district |
Per ﬁupi1 cost for the entire district
Average daily attendance in the district

Humber of students receiving free lunches

District budget allocations for Career Education

¢ 10-12
District Eéimﬁursement for Career Education
" a. Kb ’ ‘

b, 7-9 : e R

T, 10-12

§1,155.86  § 1535931
§ 1,080:00 A

5 37500 §

3 5 T 57
12

I

2 1

§1,250.00 § ~1,428.00

2,164 16,835

675 -« - 1,167

b

o5 9 M 3,394

WS 8,475,007
. M - NA -
‘ $ 29,115.00

$78,924.00 A NA

463.73  §2,000.00 § 11,908.39% .
NA - § 163.09

§.3,965.007 $10,834.18

o
§2,000.00 § 17,093.39

$35,000;00 $110,932.94

sed Upon 1969 figures - 8-12

Data not ava%1ab1e _ €k-8

9912
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Description of Field Test Participants. Individual ﬁafkshop partici-

‘pant information was collected to supply additional background information for
- workshop planning. To better meet the individual needs of participants, work-
shop. facilitators felt this additional information was yital. Each workshop
participant was asked to complete the "Information Sheet: Workshop Partici-
pants." (See Figure 12.) Table 3 summarizes participant data related to.
highest degree earned, mean. age of participants at each site, the amount of |
inservice education in the area of career education, and the mean number of
full-time -and part-time positions other. than teaching in which participants
have been employed. Table 4 summarizes the teaching experiences of workshop
‘participants. I '

At Sites A and B, the highest degree earned by the majority of par-
ticipants was a bachelor's degree (58.3 to 78.6 percent) while at Site C the
majority of participants had earned at least the master's degree (68.4 percent).
Participants from Site B had the lowest average number of years .of teaching
experience of participants at the three sites (average number of years in
© teaching was 8.1). Site C participants had the highest average number of years

of teaching experience (19.8 years for administrators and counselors and 12.6,
years for teachers). . On the average, Site A participants had taught at their
present school the longest (9.5 and 10.9 years) with Site B participants ,
haviﬂ?”been employed at their present schools the shortest length of time (6.5
years . o

. .. “Mone of the participants from District 1 (Site A) had ever taken a
career education course, while two participants from District 2 (Site A) had
taken-one course. Only one Site B teacher had taken at least one credit pro-
 ducing career education course. Twelve Site C participants had taken at least
one credit producing career education course.

o Two participants from District *1 (Site A) had attended career education
inservice and/or workshops. Only one District 2 (Site A) participant had
attended an inservice activity in career education. Three Site B participants
had attended non-credit career education inservice and/or'wofkshapfaétivitiesi
Thirteen Site C participants had attended non-credit career education inservice
and/or workshop activities. S ,
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Figure 12
CERL's Model for Program Development
. : Workshop Parﬂﬁpanfslnfunﬂaﬁaﬂ Sheef

District

Name

School - R - ___School Phone

School Addvess - - _ e -

Home Address _ o o P B _ , i o

: ) v . _ e Phone ___
theck One - State Teaching Area and Specitic firade Level

~ Administrator _ L e —

Counselor o ] o e - B

~__ Teacher ' i ; ) _ _ a o , .

Business and Industry (Company) o - g | -
Representative _ : — |

List highest deqree obtained i - . - , , -

How many years of teaching experience do you have? _ _ ' e

How many years have you been at your present school? o L

Yes ~ HNo

; ; - _ -
Are field trips encouraded in yéur school? ) L
Is the use of quest speakers encouraged in your school? - .

Mo you have a Jist of community businesses and industries that are willing to
provide speakers, accept field trip visitors, etc.?

|
|

“ifow many clock hours have you participated in non-credit career education

inservice and/or vorkshops? Hrs.

List any courses and/or workshops dealing with éareer‘eduzaticn that you have previously taken

for credit: _ 7 7
Course to. Course Title Institution Hrs. Credit Year Taken

~(Use revarse side for additional courses)

List full-time jobs (7 hours a'day; 5 days a week for at least one month) you have had other than
teaching: ' .

List all part-time johs (those not listed as full-time above) you have held during your lifetime:

71
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W
Patidpant Dat by e Tt Sites

| ,, SnteA T Sieb o sel
o Datalategory District 1 Dnetrnct . -
1. Hean age of particiants g w % @
.. Highest degree earned by participants | :'
4, Hunber and pereentege-nrtb 3 Mumber D 9 12
bachelor's degree - Percent CATE 83 o 6.2 L6
b, Number and percentage with a Humber *~ 3 T G0
master's degree o Pereent 214 By .. Ng . MY
- ¢, fumber and percentage with an T o o
~-advanced certificate.or epeere]ret Number e - b
degree (one year beyond a master's) Percent - " 10,5
3, Number of participants wnth at 1eaet ane
course §n career education (teken for ! B o
credit) | | 0 2 12
o N

4, Number of participants uho fiad ettended ,; :
inservice training in career education ' : e - o
prior to the PAGE 2 orkshap . 1 3 13

5 Vean number of full-tine positions other
than teaching in which pertrcrpente have: - o o o
been. enp]nyed | TR S Y / AT 2,3

5.~ fean number of part-time pDS1t1DnS other

~“than teaching in nhrch pertrcnpente have

peen employed NI K IS AR




Table 4
 Toathing Experiences of Workshop Perticipants

7 o Average’. | Average
No. Years No. Years
o . Teaching © at’ Present
Site ‘ - Experience School
site A o o
District 1. -~ 11.1 _ 9.9
District 2 B - 12.4 . 10.9
Csite B i 8.1 6.5
site ¢ _
Administrators and ) :
“'Counselors ~ 19.8 7.3
~ Teachers 12.6 . 754

. Ccntrpj Group. Both experimenta1*aﬁd evaluation design elements were
used for data collection. A control group was selected in addition.to the work=
- shop participants.- Members of the control group met the following criteria:

1. Must be enrc1ied in a credit generating univers%ﬁy 1%¥§T course.

2. Should be from the field of education.

7 Using these ¢riteria, two summer school classes in the field of educa-
tion at Eastern I11inois University were selected. Class rosters were examined, -
and the classes selected were nearest to being representative of all grade
levels and positions of local S§h361 faculties. : C.

: Experimenté1 and cghthI group CQmpégitign,is shown in Tables 5, 6,
and 7. These tables describe the variables of employment position, grade Tevel
responsibility, and sex of both the workshop participants and the control groups.



TabE 5
Empbymaﬂ anfs of Exparanental and Eumml Eruup Mambars

T ) -Eﬁp1o}men;ﬁposition “77 I
. L “Counselors | Administrators | Teachers Other
Growps [N ® [ N % N %[N —7 |

Experimental (K = 79) | 11" 14.0 9 11.4 |53 7341 1.2
PSite A (W=29) | 2 69| 1 3.4 |25 86.2| 1r 3.4
Site 8 (W=13) | 1 7.7 o 0.0 |12 923|0 0.0
SiteC - (N=37) | 8 2.6 8  21.6 |21 56.8| 0 0.0
Control (n=52) | 4. 77| o0 0.0 |38 73.1|10% 19.2
Total (N=131) | 150 115 | 9 6.9 |96  73.3|11 8.4

‘*Suppart persanneT - ‘
**Fyll or part-time educat1cn students who were not emp1ayed by local 5choo1

district at the t1me

Table 6 } :
stias of E;@mmgj and Control Group Membars

- ] ] 7777777, 7 Grade Levé1 Re5p9n31b111ty - 7 .
o %6 | 7-9 ] 10-12_ K=12 ~ NA*
Groups - N % [N % N % [N W% R
Exper1menta1 (N=79) |33 41.8|20 25.3f21° 26.6 |3 3.8 |72 2.5
Site A~ (N=29) |18 62.0| 2 6.9| 6 20.7 |1 3.4 )2 6.9
CSiteB  (N=13) |9 69.3| 1 7773 23.1}0 0.0}0 0.0
siteC  (N=37) |6 16217 45.9(12 3.4 |2 5410 0.0
. controlt (N =852) 17 32.7 7 13.5 |12 23.1 | 5. 9.6 [1eex 212 |

Total - (n=131) |50 38.2 |27 20.6[33 25.2 |8 61713 9.9

*NA:. ilot App11cab1e 7 7 7 N
_**ljere not ab]e tc designate a grade Jevel due to overlapping of responsibili-

: ties.
*i*jere not ab]e to designate a’ grade level as they were not currently employed

by a Tocal school district
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| Table 7
Compusiion of Experimental and Control Groups by Sex

. ) Sei;bf;Particfééﬁisfi

.. - e Female :_Hajej
CGroups . | N % N %

79) 55 69.6 24

" Experimental (N ) 3
: 29) —| 22 " 75.9 7 2a,

1

4

“site A (N
Site B (N
site ¢ (N

13) ' 1 84.6 ( 2
37) 22 B9F .| -15

Control . (N.= 52). 34 654 | 18 34.6

Total = (N =131) 89 679 | 42 321
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~ Chapter IV
Findings
The discussion in Chapter III indicated that both experimental and eval-
uation design elements were used for the assessment of the effectiveness of the
PAGE 2 materials and methods. As such, both descriptive and inferential. data
- are reported in this chapter. The chapter is divided into three sections:
1. Administrative Feasibility and Product Usability

2. Achievement of Lesson Dbjectives

3. oOverall Effectiveness

Administrative’ Feashilty and Product Usabilty

, ‘Vlorkshop personnel completed a strﬁcturedrobseTVatian Tog (See Appendix
G). -Workshop personnel also submitted a revised draft of the Facilitator's Hand-
book. Analysis of these two-items as well as HOs collected helped PAGE 2 staff
members ‘arrive at conclusions concerning: ‘ - L

1. participants' reactions to instructional activities.
2. the usability of handouts (HOs). )
3. the validity of the 18 career guidance goal statements.
4, the mechanics of managing the lessons.
\ ,Aﬁaﬂysis of data gathéred from the three sources discussedlaboveaihdis
cated that: e . ‘
1. The Missing Square Puzzle accomplished its objectives.
2. Theﬂreagtién to the model of decision making used (planning
board) was positive. : ‘ :
3. The career guidahce gdaT statements presented no problem
regarding readability, usability, or directions.
4, Participants' reactions to wr%ting7tﬁé I. M Superintéhdent
memo were enthusiastic. - o

5. Participants' reactions to making the Page Middle School oral
presentation were very positive. HO 19 provided participants
appropriate information, and in general participants "caught the

spirit of the presentation right away.

o

65

77



6. Workshop facilitators generally found room management to be

" emooth with few difficulties encountered. towever, Site C's
38 participants exceeded by ten the maximum number of partici-
pants that could be accommodated comfortably. Thirty-eight
participants caused difficulty in managing the workshop and
led workshop leaders to conclude that 'the 28 maximum number
‘was, appropriate. : : o -

A ‘Field testing personnel indicated that difficulty wasuexperienéed in the
following areas: ) o ~ Co ' : * : :

1. Participants experienced difficulty in using HO 10. “In.the
field test version, the rating scale was based.on a 15-point
scale and was not compatible with scales used in previous .
rating devices. Participants encountered difficulties making -

needed comparisons with earlier rating devices. HO 10 was
revised based on field test data. o '

2. Participants experienced difficulty in completing HO 15.
Workshop leaders will need to allow enough time to work with
participants in the area of evaluation. Most LEA personnel
do not work in the area of evaluation.to the depth that they
should. It is difficult to determine whether or not the
problem is in the materials or with the background of par-
ticipants. When program planning and evaluation-are new to
participants, leaders will need to plan to meet the informa-
tional needs of participants. Some basic information on:
planning and evaluation might always be appropriate.

Achievement of Lesson Objectives

_ Several of thé handouts (HOs) in the PAGE 2 Instructional:Resource Pack-:
‘age were identified as "key HOs" because they were dependent upop ‘the successful
completion of other activities., The collection and analysis of these key hand-
outs were an unobtrusive way. of gathering evaluation data. . . o

' Certain activities within the PAGE 2 materials involve the estabﬂighment
of small groups of a specific number of participants. For small group activi-

ties, Site A participants ‘formed four small groups; Site B participants formed
~ four small groups; and Site C participants formed six small groups. During the
field testing, a total of fourteen small groups participated in the PAGE 2

- activities and completed -group handouts.
Goal(s) : Evaluation Technique ‘ Sammary of Analysis

.1. To identify individual 1. Analysis of HO 4:. 1. Participants were able
priorities with regard - ~ "Career Guidance to arrive at a consensus
to comprehensive career . Goal Statements in prioritizing compre-
guidance goals. Rating Sheet" ‘ ‘fiensive career guidance
; S - ' goals as -evidenced by
To arrive at group con- ' 78 ~ . the successful completion

. sensus on career guid-’ ) ~ of HO 4 by all fourteen
ance goals. . , . small groups
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2,

GoaT(s)

To establish district-
wide prioritiés for a

career guidance pro-
- gram.

3.

To help.participants .
outline the program
planning steps that are
needed to implement.pro-
cedures to reach program
goals.

" To help participants

determine who will be

responsible for each
program planning step.

To help participants
develop a schedule for
the completion of each
program planning step.

To hé1p2parti;ipants
estimate the cost-of

. each program p]ann1ng

4

|

|

step.

To he]p part1c1pants
understand that making
judgments about career
guidance programs-re-
jquires the collection
of data on all compo-
nénts of the career
guidance program from a
var1ety of individuals .
using a variety of data
co]lect1on techniques.

To he1p part1c1pants
‘plan how data is to be
collected for the
evaluation of a compre=
hensive career gu1dance
program.

'Evaluation Technique

2. Analysis of HO 9:

"Career Gujdance
GoaT Statements

£y

3. Analysis of HO 13:
"Program Planning’
vr?@eet" %

%

4. Analysis of HO 15:
"Evaluation Matrix"

-
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Summary of Ana1ysis

Part1c1pants vere able
to establish district-

.wide priorities for the

- development of a com-

. Participants were able

prehensive career
guidance program as
evidenced by-the estab-
lishment of priorities

“in d11 four school dis-

tricts.

~to develop a plan for

implementing career
guidance program priori-

ties as evidenced by the .

fourteen small groups
successfully compTet1ng

’ HD ]3

4.

Forty-five percent of

the participants were
able .to provide accurate
information regarding
use of appropriate .
evaluation methods for

‘the stated program com-

poﬂents as evidenced on
the fourteen small group
evaluation matrixes.



Goal(s) Evaluation Technique Summary;oFtAna]ysfsk-

. To help participants 5. Analysis of HO 23: 5, participants were-able
identify objectives .and _ "Job Placement Proc- - to prioritize job place-
priorities. for a job gram Objectives . ment objectives as-indi-
placement program. & . Rating Sheet" - catéd on the small group

R . o , rating sheets

' en

6. To help participants 6. Analysis of HO 13: 6. Participants were able
outline a’plan of action " "program Planning to outline a plan of
for implementing job - Sheet" .+ action for implementing
placement program. pri- . ) v . a job placement program
orities. ' ' - ", as evidenced by the -

o : _ ‘ . small groups success-
To help participants™ . fully comfleting HO 13.
determine who.will be ‘ i : :
responsible for each
program planning step.

To cause participants
to estimate the cost of
activities included in
their job -placement =
action plan.

. In situations where judgment was necessary as to quality of success, the
criterion level used for analysis was taken from Bloom's Taxohomy of Educational
_ Objectives. It was established that participant responses on the HOs analyzed "

must be at the application level for ari-objective to be considered successtully
~ completed. The application level requires’ that participants. have the ability to
use learned material in concrete situations. Learning outcomes in this area
require that participants apply concepts, principles, laws, and theories to
‘practical situations; solve problems; and demonstrate correct usage of a method
or procedure. ' . ‘

Overal Effectiveness o - Ce |

' Two. techniques were used to assess the overall effectiVeneéé of the .
PAGE 2 materials: (1) the Career Guidance Goals Card Sort and (2) the MWorkshop -
Evaluation rating scale. o Lo T , o

Career Guidance Goals Card Sort. Six hypotheses were constructed for
testing. The first hypothesis, Hj, was concerned with determining if the con-
trol group was similar to the experimental group in initial awareness, of career
guidance goals.” The second hypothesis, Ho, was constructed to control for any
effects of pretesting, maturation, or history. Hypothesis was designed to.
detect -any effect the Module I Tessons :had on workshop par%icipants‘ awareness-
of career guidance goalse~. ' " .~ e | .

—=  To determine if PAGE -2 materials were biased toward-any one group of
workshop participants, three hypotheses were tested. These hypotheses, Hps Hs,
and Hg were EDﬂCéTﬂ?d with detecting any differences in the posttest scores of
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3 B
groups on the basis of employment positions, grade level responsibilities, or
sex. Theoc = .05 level of significance was established for rejection of a
hypothesis. - :

o The Testing of Hy. To determine if the control group selected was
similar to the experimen%a] group, the following hypothesis was tested,

H; There is no significant difference between the pretest
* scores-of the experimental and control groups.

A one-way analysis of variance (ANOVA).was cdnductéd,‘7Disproportion31 cell fre-
‘quencies were corrected for in the computational formula. Findings are reported
in Table 8. ' ; : . ' -
o o Table 8
Analysis of Variamea of Card Sort Pretest Scores of Experimental and Control Groups

7 o . . bégrées ' SuﬁibfW”r Meéﬁ‘ -
Source of Variation of Freedom Squares Square F Ratio

Between Groups - L . ,
(Experimental, Control) 1 4.0492 4.0492 2.6306

Within Groups | 62 95,4352  1.5393

Total : 63 99.4844

The probability that there was a significant difference between the pre- |
test scores of the experimental and control groups was greater than .05. As a
result, it was concluded that there was no significant difference between the
experimental and.control groups for the purpose of comparison. The failure to
reject Hy was necessary to assume that the violation of random assignment to

" experimental ‘and control groups was nst serious (1sadc and Michael, 1971).

. Thé’Tgstiﬁg of Hy.. To determive if there was an effect of pretesting,
maturation, or history on the posttest scores of experimental and -control
groups, the following hypothesis was tested.

There is no significant difference between the posttest

scores of individuals who were pretested.and those who

were not pretested in both the experimental and control
. groups.

o

A two-way analysis of variance was conducted. Dispropcrtionaiv2é11 frequenciés
- were corrected for in the computational formula. Findings are reported in
Table 9. ' ' -
81
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) ~ Table 13 ) -
Analysis of Varcawm Scores by Sex of Perticipants
Degrees Sum of Mean .
Source of Variation of Freedom ~Squares ‘Square I Ratio

Between Groups 7 ‘
(Male, Female) 1 3.8891 3.8891 2.0676

Within Groups 129 242 .6453 1.8810

Total , 130 246.5344

None of the F ratios in Tables 11, 12, and 13 exceeded the .0b level of
significance. The failure to reject the hypotheses Hg, lg, and Hg led to the
conclusion that the PAGE 2 materials are not biased on the basis of position
held by school personnel, grade level responsibility, or sex.

_Individual rankings of goals on the pretest and posttest were analyzed
statistically using Spearman's rank correlation techniques. The posttest
rankings were positively correlated to the pretest rankings.

Workshop Evaluation Ratihg Scale. The "Workshop Evaluation" was com-
pleted by all participants at the compTetion of the workshops. Table 14
summarizes the average ratings for all sites on jtems 1 through 6.

Ratings were fairly consistent from site to site. A1l six items

. . received a rating of six or higher in each of the three sites. Workshop organi-

zation was rated the highest at all three sites with two out of the three sites
rating overall effectiveness as second highest.

Responses to the three open-ended questions were categorized by project
personnel. Tables 15, 16, and 17 summarize the responses made to the open-

ended questions on the "Workshop Evaluation" instrument.

o
i



Table 14
Werkshop Evaluation
Avzresa Ratian by fems 1 Through 6
Item 1 Item2 - Item 3 Item 4 Item 5 Item 6
Objec- Jrgani-  Materials & Overall
_ tives . zation  Activities Scope Benefit  Effectiveness . -

o

Rating

1

6.47 6.5

L=y}
L7 ]
[oe]

A11 Sites: 6.42 6.77 6,43

Site A:
Site B:
Site C:

45 6.48 6.55
.31 6.08 - 6.23
.36 6.61 6.78

36 6.59 6.38
.36 6.85 6.31
.50  6.86  6.53

[sa W ey ey]
fes W eaWeyl
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Table 15
Strong Workshop Features Idanified by Workshop Partizpants

Number of - ;
Times Identified Percent

Strong Features

. Organization 4 41 : 3
Team approach/group involvenent ' 23 18.

~Variety of activities - 17 1
Atmosphere conducive to learning 11
Application to school situation 7
Leadership t _ ‘ . 6
Relevant materials. : b
Establishing goals and priorities ' 5
Format (taking a problem through a
Togical sequence to a conclusion) -3
Challenge ' v 2
X , 2
1

'3
[y S Fe T I wi B o R I W

-

L RV R VN o R VTR

=
. v e
e e W ag =

Lecturettes
Scope

Total Number of Comments | : 123 - 100}@

The organization of the activities and materials, the team approach,
and the variety of activities were identified most often as the strongest work-
shop features. The following selected excerpts typify the responses made by*
workshop participants to this item. ’

"The organization was very well done. We were kept ‘thinking
all the time." Do

"Very:we11 organized. Things go off better than clockwork."

"Emphasis on group activity facilitated the %hariﬁg cf:iéeaér
and exposed participants to views-and programs on other levels
and different areas.” . ‘ T :

"The team approach--mixing people and levels of interest--was
a very good way to go. So many- times in workshops people tend
- to -cluster with their inmediate firends with whom they probably
. converse all year, and thus fresh ideas are Tost." E

""The small group work sessions in conjunction with the shaﬁing
which followed." : '
“Takiﬁg a problem and carrying it through in 1agicallsequ5nce
to.a conclusion.” A ‘ o




‘ Table 16
Week Workshap Features idantificd by Workshop Perticipants

Number of
Times Identified Percent

Weak Features

Scope too broad--didn't get to work :
on my program ' 13 . 23.6
Not enough time allotted _ 11 . 20.0
Lecturettes ‘ : 7 12.7
Miscellaneous complaints about Tocal '
conditions, e.g., room size,
length of session . 7 _ 12.7
Expectations for products not -clear 5 - 9.1
More representative mix of district
personnel needed
Directions/terminology not clear
Evaluation HOs not clear
Not enough discussion
Too much time spent playing games

= Ll L
S, S R
L] L] L] »

Lo 00 L e L

Total Number of Comments : .:-, 56 100.0 .

Twenty-four percent of the comments concerning PAGE 2 weaknesses vere
made by individuals who anticipated working on individual programs. Time con-’
straints and lecturettes were other weak workshop features most often jdentified.

The following selected comments typify the responses made by the workshop par-
ticipants concerning werkshop weaknesses. .. ~ o »

"I would have 1iked to work on my Dwn,program-mareg“

“Pefsonaj]y I danft 1ike lectures, so I WDq1d like to see
these deleted. Just pass out ‘the Tecturette." :

. "Not enough time §115tted for the small group activities
which were to result in a product.”

"Prefer to get more séecific in ou: own situation with.
more concrete ideas such as definite ideas that could be
used in our district.”

88
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STERN ILLINOIS UNIVERSITY g
'LESTON. ILLINOIS 613920

R FOR EDUCATIONAL STUDIES

of Education

The Programmatic Apprgach to Guidance Excellence Pragect (PAGE 2) will be con-
fucting a national dissemination seminar at the 1976 American Vocational
\ssociation meeting in Houston, Texas. The National Advisory Committee for the
JAGE 2 Project and the project staff have chosen this dissemination channel in
the hope that each state will name one official representativé to attend the

seminar and receive three (3) sets of preserv1ce and inservice career guidance
tra1n1ng materials.

[f your state has need fDr preserv1ce and inservice career gu1dan§e training
naterials, then you may be interested in what is contained in the Instructional’
lesource Package that will be given to your state's representative:

200+ page Career Guidance Facilitator's Hahdbook
28 Career Guidance Planning Boards
28 Decks Df Career Guidance Gca1 Card Sorts

[hree Instruct1ona] Resource Packages will be Sent free to your state after your
representative has attended the national dissemination seminar. Please budget
For this activity now. Select someone who can serve as a contact person for
individuals who are in néed of preservice and inservice career guidance training
nater1aTs :

fhe seminar will be held on December 4, 1976 from 2:00-5:00 p.m. As soon as you
send the attached "Career Guidance National Dissemination Seminar Registration
orm" to us, we will forward information regard1ng hotel, meeting room, etc. to
sour representative.

Sincerely,

Dr. Marla Peterson, Director
Programmatic Approach to Guidance
" Excellence (PAGE 2) Project
‘nclosures: Registration Form 0§
PAGE 2 Brochure _

89




Career Guidance National Dissemination Seminar

Registration Form

The representative from our state will be:

Name: ] - - . - 7:j .

Position Title: - i - .

Address: '7 - . _ —

o - . Zip Code
Telephone: _ e I
‘ (Include Area Code) )

Sighétufé’éf State Dirégggf T
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EASTERN ILLINOIS UNIVERSITY
c:HAﬁLESTDN, ILLINOIS 61920

EENTER FOR EDUCATIONAL STUDIES
School of Eduestion

;L'\!‘;Htﬁ

P, ELUCATIHAN .
\ﬁ.zszﬁnﬁfﬂ 6

'581.3912

n

The Programmatic Approach to Guidance Excelience (PAGE 2) Project will be con-

ducting a national dissemination seminar at the 1976 American Vocational Association
meeting in Houston, Texas. The National Advisory Committee for the PAGE 2 Project and
the nroject staff have chosen this dissemination channel in the hope that each state
will name one official representative to attend the semjpar and receive three sets Gf

pregerv1ce and inservice career guidance training materials.

As of today, we have not received a response from your state nam1ng a FEETEEEH—

tative to attend the seminar. Because December 1s fast approaching, we are contacting

you this one last time so that your state may take advantage of this opportunity.

The Instruct1ona1 Resource Package that will be given to each state representa—

tive will contain:

F

- - Career Guidance Facilitator's Handbook

‘ 28 Career Guidance Planning Boards
28 Decks of Career Guidance Goal Card Sorts
28 Sets of Career Guidance Goal Statements
7 Sets of Job Placement Objectives
Technical Repart

Three Instructional Resource Packages w111 be sent free to your qtate after your

" representative has attended the national dissemination seminar. Piease budget for this
activity now. Select someone who can serve as a contact person for individuals who are
in need of preservice and inservice career guidance tra1n1ng materials.

The seminar will be held on December 4, 1976, from 2:00 - 5:00 p.m. As soon as

- you send the attached "Career Guidance Nat1onaT Dissemination Seminar Registration Form"
to us, we will forward information regarding hotel, meeting room, etc., to your represen-

tative We have responses from a majority of the states, and we hope to hear from your
state soon.
Sincerely,
Janet Treichel, Director
"Programmatic Appraa:h to Gu1dance
Excellence (PAGE 2) Project
sbw ] 93
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Aruitoxt provided by Eic:

PROJECT STAFF

Marla Peterson
Janer Treichel
PROJECT DIRECTIRS .

! joyce Felstehausen
K-ADULT COORDINATOR

Sharon Wiesemann
PROJECT ASSISTANT

David fritchard
LISOE MONITOR

= e - m s —e

Developed at Eastern Illinois. University, Charleston,

lilinois, pursuant to a grant from the Bureau of Occu-
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administrators
parents and
' community members
. plan a career guidancé [rogram,

PAGLE 2 says to these concerned planners,
"Career guidance js a continuous, devel-
opmental process apd every aspect of the
school has significance for career devel-

opment, ” d

PAGE 2 is an iustructional resource pack-
age that helps persons planning career
guidance programs focus on what career
guidance could be and then moves them
from basic concepts to more sophisticated

" levels of thinking regarding career guid-
ance, Using the PAGE 2 materials, school
district personnel develop a practical,
specific plan for initial implementation
of a comprehensive career guidance pro-
grain to meet the needs of students in their

community,

Special features of the PAGE 2
Instructional Resource Package
include a comprehensive-facilita--
tor's handbook, three insmuctional
modules, all the materiais needed
to conduct suggested activities,
and master copies of all handouts
and mansparencies,- '

A planning program--not a4 prescriptive
program, )

Emphasizes a team approach involving
adminjstxat@fs, teachers, counselors and
O other support personnel, parents, and
‘community representatives,

Appropriate for undergradﬁaté‘and grad-
uate programs in teacher education and
counselor education in addition to in-

service workshop settill '

Flexible format--suggested activities
O for a two=hour up to a four-day workshop
are offered,

Followup statements of adminiszators from three field test sites indicate that

the PAGE 2 program works,

"The total commitment of each participant to the career

guidance concept came as a result of the workshop, *

==Vocational Coordinator
Rural Site

“As a result of the workshop last summer, we have estab-

lished a district wide career guidance.steering committee
and have initiated plans for a series of career guidance

inservice days, "

==Curriculum Director
Community, Consolidated 5ite
{Entire County)

"Career g'uidancé is now viewed as an essential part of

the school curriculum. Through broad based participa- e
tion, a greater number of staff recognize and have
assumed responsibilities for career guidance activities,

--Vocational Director
Urban Site '

ERIC

Aruitoxt provided by Eic:



o AppendixlD |
PAGE 2 News Release -

102

.99




(NEWS RELEASE) R | .

PAGE 2-~PROGRAMMATIC APPROACH TO GUIDANCE EXCELLENCE:

PLANNING A CAREER GUIDANCE PROGRAM -

* (City end State) .--On December 4, 1976, at the American Vocational
Association Convention in Houston, Texas, representatives from states, trust

territories, and WEshingtén, D. C. attended a national dissemination seminar.

- for career guidance staff development materials.

The materials were deve1aped by the PAGE 2 (Programmatic Approach to

~Guidance Excellence) Project staff at Eastern I1linois University, Charleston,

I11%nois, with funds provided by the Bureau of Occupational anc Adult Education,
United States Office of Education. | ;
The PAGE 2 Instructional Resource Package provides staff development

mater1a1s that will Eﬂab]é career gu1dance persannel and others to assess indi-

v1dua1 and institutional needs, determ1ne goa.s, state objectives, dec1de on

appropriate activities, and devise apnrﬂpriate eva?uatioﬁ p ocedures when
p]ann1ng and impTementing K-adult career guidance programs. The materials are
presented in multi-media form, contain both 1ndiv1dua1 and gréuﬁ'activities,

and emphasize a team apprcach;_ A variety Df school and workshop settings were

: 1nvu1ved in the field test1ng of the mater1a1s The PAGE 2 Instructional

Rescurce Paﬁkage is apprcpriate FQF inservice and pFESEP¥1LE undergraduate and

graduate programs concerned with career guidance, counseling, placement, and

followup.
(Name of State)  was represented at the dissemination seminar by -
(Name of Representative) .  (Name of State)  now has three sets of

these career guidance staff development materials. Further information on

these materials as well as the materials themsalves may be obtained by contacting

__ (Name of Person) at __ (Address and Igjgphgnefﬁym@g[):
. 101 -
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’ (NENSLETTER OR JOURNAL ARTICLE)

PAGE E==PRFGRAMMATIE APPROACH TO GUIDANCE EXCELLENCE
PLANNING A CAREER GUIDANCE PROGRAM

, In recent years a considerable amount of work has been donerin the -
:develapment of components of a cgmprehens1ve career gu1dance program. Career
'piann1ng, fa110wup, needs assessment, curr1cu]um based gu1dance p]acement, sex=
falr gu1dange, and many other guidance components have been tthfacus DT funded
projects nat1anw1de Comprehensive career guidance is CDnCerned w1th se]f con-
cept, role re1at1onsh1ps, self deve10pme1t, 1nterpersoﬁa1 effectiveness skills,
decision making, future shock, vaiues clarification, lifestyle vaTuegs work
atﬁitudes, assessment instruments and self appraisal techniques, cahputerized;

career Dccupatianal infcrmaticn, individual and group counse1iﬁg§ and many more.

11fe career dEVE1meEﬂt or1entat1on Personne1 respoﬁ51b12 for de]1var1ng'

rather than as ”act1v1t1es.' New methods, skills, and resources are emerging
in keep1ng with the changes taking p1ace in career gu1dance
There is a growing awareness that career guidance is anchored’ in two
Amajor Eonceptsé | v |
1. Gu%dance is a‘continﬁcus; deveTameﬁtETEPracess;
2. Every aspect of the school has significance for career
development. ’
Eysbers and Moore (1973) suggest that all students at aT] educational
1evef5 are capable of career cansc1ausness Career cansc1gg5ness develops
thraughoutvthe Tife.span as a result of a continual process Gf-iﬁterQaTizaiion

of knowledge and skill in four domains: (1) self knowledge, (2) work and

i . ‘ . . ] . DA Kl

105

- - 105



leisure knowledge, (3) career planning kncw?edge:and skill, and (4) career prep-
aration knowledge and skill.
A corollary of this growing awareness of the nature of career.guidance

is the recognition that the delivery of a career guidance program requires a

team approach. Furthermore, the career guidaﬁce team must consist of counselors, *

teachers, p1acement spéc1a115ts, educational and OCCUpatTDﬁa] SpECia]1StS,

adm1n1strator5 parents, and community members.

The Prablem

If guidance is a cohtinuous, developmental process encompassing every
aspect of the SChOO]? career guidénce and counseling activ%tiés can not be iso-
lated from the basic instructional process of the SChDOT;‘ A response to this
challenge will requ1re much thought and a we]] -planned appraaa”. -Schoo1 dis-

trict personnel w15h1ng to 1ntegrate career gu1dance into every aspect of the

"~ school will need to systemat1ca11y set out to achieve this goal. aPAEE 2 Project

pErsannéﬁ at Eastern I?]fnois'University recognized a need of local school dis-

trict personnel for assistance in systematically planning the implementation of -

a comprehensive careér guidance program. With Funds prov1ded by the Bureau of

Occupat1ona1 and Adu1t Education, United States Office of Education, PAGE 2
Project personnel designed and tested an approach that would help local school

pe?sonne? define and plan a comprehensive career guidancegprcgram_' Two docu-.

~ments, the Pngrammat1c Approach to Guidance Exce1lence FinaT’Repdrfraﬁd the

Programmatic Approach to Guidance Exce11ence Techn1ca1 REport descr1be the

deve]opment and testing of the staff deve]opment mater1a15 Ind1v1dua1s
1nteresteq_1n deta115.ccncern1ngéthe development and testing of the PAGE 2
materials will want to obtain and read these aocumentsiv Workshop faé%?itatérs
who used the PAGE 2 maferia?sland workshop particip%nts from.local school dis-

tricts who planned for theAimp1ementatiQn of pr%cticai, comprehensive career

106
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guidance programs that would meet their local needs concluded that the PAGE 2

approach works. -

What Is the PAGE 2 Approach?

The PAGE 2 package is a planning program--not a pre;zriptive program.

No direct1ves are given as to what kind Df career guidance program a local dis-

- trict should have. A team approach to career guidance is emphasized by the PAGE

2 materials. A mix of administrators, teachers, counselors and other support
personnel, parents, and community personnel are taken tﬁrough a team process
that begins with an activity designed to illustrate the need for explicit com-

munication between program planners and program implementers. The next activities

bring into focus the scope of a comprehe sive career guidance program. - Partici-

pants arrive at a group consensus as to what the career guidance program goals

of their local district “ought to be." Activities systematicaT]y move partici-

pants from basiﬁ}éohaepts to more sophisticated Tevels of planning. After they

have described what they waht to do (goal setting), they identify those parts

of a career guidance program that they already have'in the local. d1str1ct

‘They are asked to make Judgeménts about the effect1veness of these pragran com-

ponents. and to 1ook for the gaps between what they feel "ought to be" and "what
is." Th15 1nfurmaL1on is used to estab11sh pr1or1t1e5 for program implementa-
tion, select three of the goals that have been 1@ent1f1ed as\ﬁighspriority'
needs, and write a rétigna1e requestfng administrative supportAfDr efforts ink;
thesé areas. Next, participants are asked to identify the steps needed to
implement the three selected 90315, assign respansibi1ity to individuals for
eachvstep,hestimate_the costs, and describe the outcomes they expect to result
from efforts related to each step. Particiﬁants ére then %nvo?ved in initial

planning for the_evaluation of a career guidance program,
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“Two additfonei instructional modules cemp]ement_the;pTanninﬁ module.
-Qne n@dule!essiste pertieipenfe %%:determining,ee impiementetien apereaeh.fok a
eufPieu1um=baeed career gu{denee”progremi The third module iﬁjihe paekagevie-e
planning module for eetebiiehing'a job placement program.
| : The three instructional modules in the PAGE IﬁStPLLtTOﬂET Reeource
Packege can be med1f1ed to meet the needs of a variety of groups. _They have -
been deeigeed for maximum fTeXib%1ity Modules and even lessons within modules -
- ean be used eeperate1y or. in a series w1th other leeeene and moﬁu1ee Suggeeted

eet1v1t1es for a two-hour workehep up te a concentrated feur -day workshop are

offered.

The PAGE 2 meter1a15 are appropriate fer both preeerv1ce and 1neerv1ee
. y‘”
: iﬂ Cereer.gu1danee. This 1ne]udee undergraduate end greduate pregrems in teacher
educat1on end ceunse]er educat1on in add1t10n to inservice werkehep eettTnge.

*The actuel materia1e in the Inetruct10na] Reeource Package have been de51gned to

, ta1ns pre workehep p1enn1ng euggeet1ens and eveTuatien teehn1quee in edd1tien to ,*!
| "the 1n5truct1ena1 modules. Master cep1es of a]1 handeut mater1e1s and tranepar—

encies are 1ne]uded 1n the. Fec111tater 5 Handbock The PAGE 2 Instruct1ona1

Reseurce_Packege 1s}aite5ted;plaen1ng program thet_hee been found to be success- -

L fuls -

uhere_ Do_You F1nd PAGE 2? A | -

On December 4, 1976, at the Amer1cen Vocet1ona] Aseec13t1en Cenvent10n

1

in HoustOﬂg'Texae; representat1veesfrom states, trust"terr1tor1es, and Naethga

ton, D C ettended a netiene] d1esem1ﬁet1on sem1nar for the PAEE 2 mater1ele

(ﬂemefgfﬁﬁpate)i ' wes repreeented et the d1seem1net1on eem1nar by (Nemeﬁ!
of Repreeentejjye)fi;i=;”ri(Ne@eiof State) . now has ‘three sets of the PAGE 2
'i"'-':’_:’":"z";" TR T ’:::t' .?*m' R e ’ oI T T } ******LOB’T'i "f’ B - i:""“’ s = e =
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» Instkuctiaﬁé1vResource Package. Further informatich on these materials as well

" as state plans for the dissemination of the materials may be obtained by épn—
tacting iiiﬂﬂgméfaf Person) . at 1

(Adﬁ;ggs,and,Teféphcngﬁmgmbef)f
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3 PAGE-2 Project National Dissemination Seminar
N | - Evaluation Reparij

. A three hour national d1ssem1nat1on seminar was presented by the PAGE 2
Project staff at the annual ‘American Vocational Association Convention in -
,chéton, Texas, on December 4, 1976. The obgect1ves of this seminar were:

1. To ass1st the part1c1pants of the seminar to become
‘somewhat familiar with the mater1a1s contained in the
PAGE 2 Instruct1ona1 Resource Package. :

2. TD mat1vate the part1c1pant5 to promote the PAGE 2
Instruct1ona] Resource Package. :

3. To provide some pnss1b1e TdEaS for disseminating the
PAGL 2 mater1a]s, : )

"The purpose of this evaluation was tg determine the effectiveness of
the seminar in achieving its intended DbJECtTVES. The evaluation data col-
lected was the result of a one-page evaluation form (Figure“1) completed by
44 participants at the end of the seminar. Aithough 52 individuals attended
the seminar, some left the seminar early and did not complete the -evaluation -
form. The participants were classified into two groups: (1) those who were
‘official state or trust territory representat1ves, and (2) those who were
attending as a result of general interest in the PAGE 2 Project. Evaluation. _
data were compared between- the two groups, but differences did not appear sig-
nificant.  The results of " the evaluation are, therefore, presented for the

participants as one group. ' In addition, some genera] observatlﬂns made by the
~evaluator are presented

_ One of the major objectives of the seminar was to 35515t the partici-
pants to become somewhat familiar with the materials contained in the PAGE 2.
Instructional Resource Package On the evaluation form, the participants were -
asked to respond to the fc11aw1ng question:- "To what extent are you familiar
with the materials contained in the PAGE 2 Instfuctional Resource Package?"

. Overall, the data in-Table 1 indicate that 37 (84%) of the part1c1pants indi-
cated that they were "somewhat," "quite," or "very" familiar with ‘materials in.

the PAGE- 2 package. Only seven~(16%) indicated that . ‘they were "hardly"or " " "

"not at all" familiar with'the materials. It appears that a large majority of
the participants left the seminar with a basic- kncw]edge of the contents of -
the. PAGE 2 package. One wr1tten comment which is indicative of why some-indi-
viduals may not have indicated more familiarity with the materials related to

the fact that the ameunt of t1me -available for becoming familiar with the

—matevigs Was r 81y Shi ﬁ““Tﬁ‘ﬁénera , 1t appears that €thé seminar was
successful in ach1ev1ng this major. objective of assisting part1c1pants to
become somewhat familiar with the PAGE 2 package




. Figure 1

* PAGE 2 NATIONAL DISSEMINATION SEMINAR
Participant Evaluation Form

DIRECTIGHS; To evaluate the eéffectiveness of th;s seminar, we would appreciété
your completing this form. Circle the appropriate words which indicate your
response to each qugstian- Comments may be given, as éesireda

1. .To what extent are you familiar with the mate:;ala contained in the PAGE 2
Instructional Resource Package? ’ \

: ‘ ' \
. Very ' _Quite - Somewhat ° Hardly Not at A1l
Familiar - Familiar - Familiar - Familiar Familiar

Cammént’,-, - ’ ' o o . S o o

3

2. To what éxtent age you matlvated to promote the PAGE 2 Instruﬁt;cnal Resource .
Fackage? - - '

-Very - Quite ' somewhat Hardly - Not at All
Motivated Motivated Motivated Motivated Motivated

‘Comment - - 7f L - S —

3. ‘' To what extent .are yau clear abgut the purpose of tﬁg PAGE 2 Instfu:tianal .
Resource Paukage? ' ' :
Very Quite * " Somewhat . Hafﬂly © . Not at All

Clear Clear Clear , Clear v ‘Clear

~ g

3

Comment o - : ] L . R, _

4, Tﬂ what extent is there a need for staff develépment matéf;als in career
gu;dance? .

Very ' Quite - ., Somewhat . Hardly ', Not ‘at' All
" Needed Needed .+ Neéded Needed -~ Needed
‘Comment . . g B S o o - -
5. Did thg 5em1nar p;cv1de you with some 93551ble ideas for disseminating the
- PAGE 2 materlals? - : - -

Yes - o Undecided S No

~ Comment. _ e s o — e -

S; Did the part;clpata § rmat of the semlnar aid in understandlng the PAGE 2
Instructional Resour s Package? ' ]

i

Yes - . ' - Undecided -, .No

) Comment_ T T e T I ————

. 7. .Briefly.state the purpose of the PAGE 2 Instructional Resource’ Package.
112

THANK YDU -FOR YDUR ASSISTANCE.

[ERJ!:‘*- .- e . . R S -

Aruitoxt provided by Eic:



Table 1
Nationa! Dissemination Seminar
| Pankipant Resﬁanses,

/
!

To what extent are you fam111ar w1th the materials cantained in tne PAGE -2
Instruct1ana1 Resource Package?

Very ’ Quite Samewhat . Hard?y ; " Not at Aii
Familiar . Familiar - Familiar Familiar . Familiar

G CO R (27%) 21 (48%) . 4(9%) 3(7%)

To what extent are you mﬂt1vated tu pramote the PAGE 2 Instruct1ana]

Resource Package?

Very , Qu1te 7 Somewhat . Hardly - Not at AT
Motivated . Motivg ted ., Motivated Met1vated , HMotivated

oaesy 'f*f,,.(zfm Lot 1@ o (o)

. To what extent are ygu c?ear about the purpose of fhe'PAGE 2 Instructional
-Resource Package? . v o . .

Very . Quite “_ Somewhat  *  Hardly. Not at All
Clear ; C]ear # © Clear - Clear ' Clear

15 (34%) 22 (50%) . 235’(14%) 1 (2%)7 - - 0+on)

" To what ‘extent is there a need for staff deve]&pment materials in career

gu1dance? : ] .

Very Qu1te - ,Samewhat ) Hardiy B Ngt at A11
Needed : ‘Needed Needed. *Needed C Needed

29 gés%)' | :13v(3o%;. o (S%J S0 o (%)

* Did the seminar provide yau with some pass1b1e 1deas far d1ssem1ﬁating the
PAGE 2 mater1a]s? .

Yes . Undecidéd’ _ o No - . .7 No Respnﬁse'

41 (93%),ﬂ21 f 2(5%) - of(oz) . 1 (2%)

Yes : Undecided 318 No - NDrﬁesanSE |

'41 (93%) 1 (29). | o1 (2%) . o1 (2%)

115

_.Did the part1c1patary Format of the seminar aid in understanding tﬁg PAGE 2 riﬁf“u
-VInstruct1Qna1 Resource Package? o N ) T '




A secend major Dbjéct1ve was to motivate the pﬁrt1c1pants to p?@mute
the PAGE 2 package. The participants were asked to respond to the. following

- question on the evaluation form: "To what extent are you. motivated to promote

the PAGE 2 Instructional Resource Package?" The data in Table'l indicate that -
‘34 (77%) of the participants were "very" or "quite" motivated to promote the
package, nine (20%) more participants were "somewhat" motivated, and onlyione
(2%) was "hardly" motivated., One person (2%) did not respond to this question,

It appears that a very “large percentage (95%) of the participants left the

seminar motivated to promote the mater1ajs Written comments provided no use-

- ful.additional information concerning this question.. 1In general, the seminar-

o _ticipants to promote the PAGE 2 materia?s

As a Pesu1t of the seminar, the part1c1pants should have been expected

: tc be relatively clear about the purpose of the PAGE 2 Instructional Resource. :;‘
- Package. The part1:1pants were asked to indicate: "To what extent are you .

. were c1earp ;
" determine whether the individuals were as clear about the purpose of the packagé K

clear about the purpose of the PAGE 2 Instructional Resource Package?" - Table 1
1llustrates that : 87%) of the participants indicated they:were "very" or
"quite" cledr; six (14%) indicated "somewhat" clear, and only one (2%) indi-
cated "hard y“ clear. It appears that a large majority of the participants © .
baut the purpose of the PAGE 2 Instructional Resource Package. To '

as they suggested they were, th participants were-asked-to-briefly state-the-

‘LL;pese of the PAGE 2. package. These responses are included. at the end of this
- -report. The stated purpose of the PAGE 2 Instructional Resource Package, as

given at the beginning of the seminar, was to provide staff development materials -3

vhich facilitate the use of a team approach (administrators, teachers, coun-
selors, placement coordinators, educational and occupational specialists, and -
community personnel) in. 11ann1n, and. 1mp1§ment1ng c0mprehens1ve programs ‘of- .
career guidance. * ) , :

TS Qf the 37 1nd1v1dua15 who 1nd1cated “very" or "qu1te" ciear about the

. purpose, it appears that.18 (50%) succ1ntt1y stated the purpose as it had been

stated by the project staff duriny the. seminar, Of those who indicated "some-

~what" or "hardly"” clear, four of the six (ES%)éwha stated a purpose -stated the -
.Purpcse “correctly." . One did not provide a response. A majority of the.

1nzarrect" responses made reference to career. gu1dange programs, but did nat

mention "planning" or "tegm approach," Overall, it appears that the majority .

of those responding were as clear about the- purpose of the PAGE 2 package as

- they had. initially indicated in the previous quest1ﬂn

Lsame p0551bie 1deas for disseminating the PAGE 2 materials. ' The data in -

‘The Eva1uat1an farm Was das1gned to e11c1t ap1n1ons regard1ng the need
for staff development materials in career guidance. The data in.Table 1:ishow’
that 42 (95%) Qf the participants-indicated that staff development materials

- were "very" "quite" needed, and the other two (5%) participants believed
~they-ware-at- 1east “somewhat"- needed<“‘Apparent1y;'there ‘was—general-consensus—~

among the participants that a need exists fer mater1a1s such as the PAGE 2
Instructlanai Resource Package o . ,

A r

‘A minor nbgective of .the seminar.was to prav1de the part1c1pants with

.appears to have been successful 1in ach1EV1ng the gbqect1ve cf mat1vating parﬁ —

41(93%)-of - the partictpants—belteved—thesemnarpro=——
vided some 1deas, “two (5%) were undec1ded and one (2%) did not respond RS

. ‘V" _.: ) ‘ A l 1_ . l ‘f -;Ezs. ‘:’ﬁ
| S $ ’




Apparently, the seminar was successful in generating and providing ideas for
disseminating the PAGE 2 materials. ' ' - . :
: -~ The seminar was desigped to provide "hands-on" experiences with the
" PAGE 2_Instructional Resource Package and to involve the participants in
- various activities to help them better understand the PAGE 2 package. The par=
ticipants were asked whether the participatory format of the seminar aided in .
» . understanding the package. The data in Table 1 indicate that 41 (93%) of the -
participants. answered affirmatively, indicating the participatory format did _
aid them in understanding the package. One person (2%) was undecided, one (2%)
answered in the negative, and one person (2%) did not respond. It appears that -
- a large majority of the participants believed the participatory format was - e
o = beneficial in understanding the PAGE 2 materials. g S ,

Summary

]

It appears that the seminar was.very successful in achieving its objec-
tives. Personal observations of the evaluator indicate that the participants
were enthusiastic about becoming familiar with thé materials, motivated to pro-
mote'and disseminate the materials, but above all interested in having the
-materials disseminated to them as soon as possible.so that they could-begin
using them. e SR

An_additional indication of the"succes§‘%f,thé seminar and apparently
an indication of the perceived value. of the PAGE 2 Instructional Resource. ]
Package is ‘the fact that the project staff was contacted and asked to present L
a similar seminar again next year during the American Vocational Association . -
Convention, The. program chairperson.of the Guidance.Division of AVA made the
request and also suggested that the seminar be open to all who desired to

~attend. (This appears to“be an indication of the need for and value of -the
PAGE 2 materia]s.gi .o - e = o

v




Responses to Questiah 7 on the Participant Evaluation Form -

Persons Who Resgonded "Very'61eaf“ on Question 3:

. To deveiop awareness of SE]f and group dynam1cs

To use in inservice workshops

--. To promote planning of- career guidance programs 1n LEA's .

- To assess dnd> p1an For a viable career gu1dance program=~to estab115h
goals - ) N

.. To establish career. deve]opment at the Tocal level '
' The -PAGE 2 package s designed to.assist-the school guidance team to
‘identify guidance goals to incorporaté programmatically.

To aid people who care about kids to get themse?ves organ1zad to come
up with a career guidance program .

I feel that the purpose of the PAGE 2 InstructionaT Resource Package is

: “to provide another way of planning and implementing career guidance.;

' Ta assist in understanding the content and use of PAGE-2 -

“To' develop-the capabilities of education: systems (LEA's, state depart-

ments, etc.) in °stab115h1ng a planned career guidance pragram -

- .‘Planning -

*_To understand, gain Fam1liar1ty, to gain clarity as ta camprehen51VE -
planning for career guidance . L

To assist states in providing inservice and preservice training of
guidance personnel, teachers, and other education personnel

To disseminate the resu1ts of a nationally funded project and-provide.

© a_model to eaﬁh state ta develgp pre! and 1nservice training pro—
grams o ,

Persons_ wha Respanded "Qu1te E]ear“ on Questign 3 PR \f'

To he]p deve?op a ‘program fnr estabTishing a. vgcat1cna1 program
This package’, is very useful far LEA S 1n deve1ap1ng caréer gu1dance
~. _ program. .
To fac111tate the p1ann1ng of career guidance pragrams on the lata]
Tevel ™
To help. scheai districts p]an a cgmprehens1ve career guidance. pragram
To help educate teachers, administrators, committees, etc. s about
_ . - career education programs’ and implementation . o
% To facilitate the incorporation of a tareer guidance program that J
would involve the instructional program_ via a tean effort .
Provides a vehicle_for LEA's to assess needs for career gu1dance and ’

———plan-to-implement-activities—to-meet- the-identified- needs
To prepare for and cqmp1ete the p1ann1ng of guidance pragrams in
career education .
" To assist guidance and counséiars to deve1np good a]ternat1ve
approach for career education ;
To hElp others in the field of educatiﬂn plan and 1mp1ement career

——gutdance—service = .
"Ta~deve1np teghniques for career gu1dance pr@grams ' A
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Persons th,ResPﬁnded “Quite Clear" Dn'Questién 3‘(CDﬁtiﬁUéd)‘

- To he]p school personnel- and community persons pTan career, gu1dance
" -using the ‘team approach
To provide a planning methodology--process for group. dec1s1nn-mak1ng
and consensus regarding program (other) directional change ..
:The purpose 1s to facilitate and provide a clearer understand1ng of
" “" 'the importance of planning a career guiance program, as well as
' ) other vocational education programs
Planning and implementing career guidance programs
To provide a p1ann1ng process for a school or school district ta
- arrive at-a-career*guidance-program-more- neariy meeting expecta-"
tions of the respective community
To 1dent1fy the team approach to delivering career gu1dance serV1ces

W
$Lt 7

Per%ans wha Respnnded "Somewhat Clear" on Question '3:

To provide group exper1ences Fnr he1p1ng plan programs oF vacat1ana]
guidance

. To disseminate career educat1on ﬂater1als su they can be 1ntegrated .
W “into the ‘curriculum

i . A planning orocess té meet 1nca1 needs for career. guidance

. To aid in the development of comprehensive career guidance programs

- To provide a system to help schools develop objectives for career
guidance: : - S

Persons Whn Respﬂnded "Hard]y C]ear" on Quest1on 3:

Fnr p1ann1ng and organ1;1ng comprehen51ve career gu1dance prOQrams

Seven individuals did not préViﬂe a Pespénse to this qqéstion.‘
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Feld Test Data
‘Workshop Observation Sheets

WQsthbp # L o
* Lecation __ . e
Enrollment . -

Observer

Module | - _
) ' : COE th1s 1essan 7

i; After part1c1pant5 had cgmpleted the a¢t1v1ty part of thé H1551ng Square
" Puzzle, did you feel that the discussion (fcrma] and 1nfgrmai) indicated *
‘* that the part1c1pants were -aware:

Ta. cf the 1mpartance of p1ann1ng 1n prggram deveTmeent?
e . N Somewhat. Yes - |
- 1 2. S_V 4 -5 6 7:
b. of the 1mpartance of 1dent1fy1ng and descr1b1ng a task that is to
' "be ﬁarr1ed out by others?
) No - Samewhat L Yes
1 -2, 3.4 ..5 "6 7
Notes: i 7 k
I
e ) i

119

123




lﬂssun 7 - ' T o this Tlesson
1!

2.

3.

‘ 4 -

"Time spent on

D e
El ® .

As the part1c1pants rated the career guidance goal statements, what was the

géneraT fee]ing :nncerning readab111ty, usab111ty, d1rect1ans, etc.?

-

what k1rd of comments were made cancern1ng the va]1d1ty of the 18 career ' 

u1dan¢e 'goal. statements?

. . L | 5 ’ . .
What was the overall reaction to using the;p1anning board and markers?

B ¢
=

At this t1me what is the rea§t1nn of partic1pants te warklng in small
grgups? .




L] t

.h_'7 Lesson 2.(@9n§inug§)ﬁ ", o o , S

5. What is your reaction to the mechanics of managing this Tesson? | !
. : N - - !

&

§‘. *1Nate§:




, Time spent on
Lesauﬂ 3 . ' . : this lesson
1. When wr1t1ng the-memo to I. M. Superintendent, did,part%cipénts encounti
any problems in using HO 8: "Small Group Rating Sheet?"

No Somewhat Yes
1 2 3 4 5 6 7

Describe any problems encountered.

K

2. Which of the Fai1gw1ng phrases best describes part1c1pants reactions tc
writing the I. M. Superintendent memo? - : :

Felt it was busy work.
— Completed the task;. no reaction visible.
Saw the assignment as' very useful.
! ’ ~ Saw the activity as nice but not negessary
_____ Got discouraged; did not comp1ete the task.
—_ Enthusiastic about the act1V1ty
Dtheri ,

Notes:




i Time spent on
Lesson 4 - : _ this lesson

l.. How did you present the Tecturette material?

2. Were you able to adapt the lecturette to the workshop audience?

3. How was the 1écturette received?

l

Notes:

123

- B 2 o




Time spent on
Lesson 5§ ’ ‘ this lesson

1. Were participants able to use KO 13: “Program Planning Sheet" as designéﬁ?

No Somewhat Yes
1 2 3 4 5 6 _7

Describe any problems encountered.

Notes:

e

128



7 : Time spent on
. Lesson B : : this lesson ..

1. Were participants able to use HO.15: "Evaluation Matrix" as_desjgﬁed?

No Somewhat Yes
1 2 3 4 5 6 7

Describe any problems encountered.

Notes:

125

129




Summary

1. What changes would you make in this module?

. 2. How we11 did the pant1c1pants understand the material presented on- tra 5- ..
-parénc1es? : _

- No problems. - . | o
UndEnstnnd all. but TR ' . o

L 3.. Did part1c1pants understand the d1rect1dns on the handnuts?

‘No' pndb1ems
" Understood a|1 _but HO

4, At -this t1me, what is the reaction of pant1c1pant5 to work1ng in sma11
groups?

‘thes:

130




Module i o
, 7 ' - ‘ Time spent on
Lesson 1 S T this lesson

i

1. How did you present the lecturette materiai?

M

2. Were you able to adapt -the lecturette to the workshop audience?

3. ~How was the lecturette received?

,4. Is there any material you would delete or add to this lecturette?
- Notes: )
S 127 ‘

131 -




| 2 o Time spent on
lesssn 2 ‘ . this lesson

1. Did HO 19: "Page M1ddle Sch§a1" provide part1c1pants with the appropr1ate
1nFormatian for making the oral presentation? . ‘

2. What questions did participanté ask about Page Hiddie School?

. A AR

3. What was the overall reaction to making a group oral presentation?

4, How'did:pavticipants react to the competition inherent in this lesson?

Noteéj
128 :

-5, __What_changes would you make- in this lesson? .. .. .. - ... . ...




Madule Nl
Time spent on

Lesson 1 _ L o , this‘iesscn )

1. As the part1c1pant5 rated the job p]acement Dbject1ves, what was the general
fee11ng concerning readab111ty, usab1]1ty, d1rect1ons, etc.? . :

2. What kind of comments were made canaern1ng the va11d1ty of the 18 ng p]ace=
ment objectives? : _ :

i

3. What is your reaction to the mechanics of managing this lesson?

" Notes:* . o L

o,

.129

AP < B




o . . Time spent on.
 Lesson 2 ; o - .. this lesson

1. ‘How did you present the lecturette material?

2. Were you able to adapt the lecturette to the workshop audience?

@

F

‘3. How was the Tecturette received?

£

4. Is there any material you would delete or add to this lecturette? -~ ’

5. Did you notice any change in participants' feelings about the 18 job-place-
ment objectives after the ]ecturettenwas presented? Describe any changes.

Notes: . o -

130

- , 134




- : : Time spent on
" lesson 3. . . ' _ - this jesson
1.  Were participants able to use HO 23:. FJQE Placement Program Objectives

Rating Sheet" to determine their top three priorities- for program planning? ..

- No Somewhat : Yés
r -2 3 4 5 6 7

" . Describe any problems encountered.

2. Were participants able to use the Program Planning Sheet for this lesson? e

No ~ Somewhat Yes
1 2 3 4 5 6 7

Describe any problems encountered.

Notes:




Smnn@ry

1. ‘What“chénges would you make in.this module?

2. How well di¢d the participants understand the directions on the handouts?

___No probTems. 7 | f
' Understood all but HO ___ .

3. At this‘timé, what is the reaction of participants to working in small
groups? oo

.‘E\‘\Jﬁ o

Notes:

i
- <




